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Editor’s Introduction
Dear Phenomena readers:
There are five articles in this edition. The first article by Adhyanggo shares
the analysis on the plays by Shakespeare i.e. The Merchant of Venice and the
Tragedy of Othello. The writer focuses his analysis on the issues of racial sentiments
reflected in the plays. He stated that the two plays are instruments that reinforced
sentiments towards foreigners and perpetuated the image of a patriarchal state
system at that time.
Sri Mulyani, in her article Narating and Gendering Stories/Histories in
Marina Lewycka’s a Short History of Tractors in Ukranian (2005), tries to reveal the
postmodern characteristics of Lewycka’s novel through the perspectives of the
main characters and the way they narrate their life-stories and their family history.
She concludes that this novel displays the postmodern historiographical
metafictionality and also postmodern characteristics. Furthermore she said that it
also displays the postmodern feminist criticism.
The third article is Stylistic Analysis of an Extract from Jonathan Franzen’s
The Corrections by V. Triprihatmini. The writer focuses the analysis on the linguistic
elements as well as other stylistic aspects found in the text. Based on the analysis,
she concludes that the text reveals a peculiar relationship between a father and a
son.
In the fourth article, Francis Borgias Alip shares his ideas on the use of
novels to enhance the speaking skills. He argues that literature which exposes
human values should be an integral parts of language education because the
acquisition of human values could improve the quality of the student’s life and
equip the students with more understanding and compassion of others. At the end
of the article, the writer proposes some ways on how to use novels to improve the
oral skills of the students.
The last article by Widiana Martiningsih and Ni Luh Putu Rosiandani
discusses how William Faulkner applies the characterization of the major character
in his short stories: “Barn Burning”, “Delta Autumn” and “Raid” as a means to
criticize Southern American views on class, race, and religion. The writers state that
William Faulkner contrasts the characters to represent the Old South and the New
South and to reveal his vision of the Southern American view on race, class, and
religion.
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Shakespeare’s The Merchant of Venice and
the Tragedy of Othello: Issues of Racial
Sentiment and an Image of Patriarchal State
System
G. Adhyanggono – Soegijapranata Catholic University

Abstract
With regard to the topic above, the two plays are indicated to have
reinforced racial sentiment, especially towards foreigners, and perpetuated
the image of a patriarchal state system. There are two things implied in the
statement: firstly, it is intrinsically concerned with the contents of the two
plays, and secondly it extrinsically refers to what happened in England
between the end of Elizabethan times and early Jacobean times when the
plays were written. Making use of socio-historical approach, this study is
aimed at examining to what extent the issues are reflected and presented in
the plays.
Keywords: racial sentiment, prejudice, homiletic construction, patriarchy

Introduction
When discussing the issues, there are two indicators we can intrinsically see
in the plays. For the issue of racial sentiment, it resides in prejudice whereas the
image of a patriarchal state system resides in the familial relationships through
some connubial events or marriages. Those indicators are important to explain the
issues because prejudice and marriage are some of the most intriguing matters in
the plays. Therefore, it seems impossible to study racial sentiment without
touching upon prejudice, and patriarchy without marriage. Meanwhile from the
extrinsic (or historical) viewpoint, The Merchant of Venice and The Tragedy of
Othello written in 1596-7 and 1603 repectively can be said to have reinforced the
prejudice against foreigners in England at that time.

Prejudice and Racial Sentiment
To begin with, it is necessary to state that there are clear representations of
the white Christians’ prejudice against the Jew Shylock and the Moor Othello in the
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136

G. Adhyanggono

plays. Moreover, there is a pattern in them where the good, white, Christian
parties always prevail at the end. This textual evidence to some degree is in
accordance with some important historical accounts during the period. We should
note that Shakespeare’s England was not a multi-racial society (O’Toole, 2002: 77).
These historical accounts describe the prejudiced attitudes displayed by
either the state or the common people towards the existence of foreigners in their
realm. There were intensive riots and public disorders in the years 1581-1602 in
London where foreigners became the scapegoats (Greenbalt, 1997: 7-8). Although
most of the cases indicated that the foreigners were not the direct cause of the
riots, their being blamed proved that there was a mixture of fear, ignorance, rivalry
as well as curiosity in relation to them (Hadfield, 2001: 258). Economically, they
considered foreigners who usually worked more fervently than the urban natives
as competitors and rivals for their job’s opportunities in towns where farming skills
were useless. Socially and culturally, this negative attitude displayed to the
foreigners was also inflicted upon their religions, customs, origins, and even upon
the myths surrounding them.
For instance, with regard to the Jew Shylock in The Merchant of Venice, the
Christian English had not had cordial relations with Jews for a long time before the
Elizabethan and Jacobean periods. It was all because of the usury that Jews
practiced. In 1274, Pope Gregory X urged the Christian world to make greater
efforts against the sin of usury. He demanded that no community, corporation, or
individual should continue to tolerate those who followed this heinous practice,
whether they were native-born or foreigners (Roth, 1964: 70-71). As a result,
Edward I who had just returned from the crusade took immediate steps to put this
papal policy into practice in the same year. In the following year, the Common
Council of the Realm at Westminster issued “Statutum de Judeismo” that
absolutely forbade Jews and Christians to lend or borrow money at interest. Any
Jews or Christians who were caught at usury would be fined 1,000 pounds. As a
consequence, many Christians, mostly as borrowers, who should have been
punished for being unable to pay the fine, were released, and their obligations to
repay the Jews were considered invalid whereas the Jews received severe
punishment.
Almost simultaneously with the enactment of the “Statutum de Judeismo”,
on 24 November 1275, a royal edict was issued to imprison the Jews who were
unable to pay the fine. Their houses or buildings would be sealed and their cattle
would be sold for the benefit of the Treasury, and their wives and children would
be transported overseas. The effect of these laws was great since usury was the
only business they were able to do besides trading. Thus, many Jews chose to flee
from England with their families after fulfilling the fine and only a few were
imprisoned for being unable to pay the fine. Ever since, the state and the people
were always suspicious of Jews or anyone practicing Judaism (Roth, 1964: 72-73).
This long ingrained discordance with Jews was brought up again in 1594
when a Portuguese Jew Dr. Roderigo Lopez was executed for attempting to murder
Queen Elizabeth I (Greenblatt, 1997: 1081). The effect of this event was
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devastating to the Jews. From 1594 up to 1609, that was thirteen years after The
Merchant of Venice was written, the Earl of Suffolk as the Lord Chamberlain took
‘sweepings.’ He expelled from the country all Portuguese merchants living in the
realm who were suspected of practicing Judaism (Roth, 1964: 144). Thus, on
historical grounds it is evident that the English, by any means, always felt the need
to keep a distance from the Jews; a historical attitude that prevailed even to the
dawn of the twentieth century British-anti Semitism movement as ironically
reinterpreted on stage by Herbert Beerbohm Tree’s 1908 production of Merchant
of Venice.
The Jews were not the only target of prejudice. Other races such as black
people also experienced prejudice though they were also treated as exotic
curiosities in England and Scotland throughout the sixteenth century (Greenblatt,
1997: 22). However, in 1601 Queen Elizabeth I delivered a speech “being
discontented at the great numbers of Negars and blackamoors which are crept into
the realm” (O’Toole, 2002: 77). It was evident that even the Queen was ‘annoyed’
by their presence in her land. The prejudice against black people was due primarily
to their skin color and their religion. The word “Moor” became a simplified form of
address for the English in many attempts to understand them.
The English shared a common experience and perception of these black
people with other European-Christians. They thought that all black people came
from Africa and were Moslems. They were the symbol of evil: Satan’s livery. In the
Christian tradition, black was the color of the damned, the lost, while white was
the saved, the desired and the regenerated; a homiletic construction of medieval
folk drama (Smith, 2006). The black people bore their sinful past from Ham, one of
the Noah’s sons (Barthelemy, 1987: 1-3). These images of black people made them
another lesser race, besides the Jews, and therefore deserved to be undermined
and treated as slaves in Elizabethan and Jacobean courts (Greenblatt, 1997: 23).
The ‘annoyance’ seemed to be officially underlined by the time Queen Elizabeth’s
speech, as noted above, was delivered, and that was just two years before The
Tragedy of Othello was written. Thus, the complexities of the two plays are
contained in how European Christians see and behave towards other people of
different cultures, beliefs, and race, including the Jew and the Moor.

Perpetuating an Image of Patriarchal State System
In addition to the fact that the two plays reinforced the racist sentiments
towards foreigners, they also perpetuated the image of a patriarchal state system.
This emerges from the complexities of the prejudices and the marriages in the
plays. The discussion on this point is based on the idea that the manifestation of a
patriarchal system depends on the relations between fathers and children as well
as husbands and wives at a familial level, or between the state and its subjects at a
broader level. The state is the representation of the patriarchs, the fathers or the
husbands, while the subjects or citizens are the subordinates, as are the children,
and the wives. As long as their relation is not questioned and challenged; as long as
Vol. 12 No. 3 – February 2009
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both the patriarchs and the subordinates fully accept the natural justice of their
relations and of the norms within which it is exercised, then it will survive and
flourish (Stone, 1977: 151).
Intrinsically, the patriarchal values in the plays are reflected in the familial
relations as well as in the relation between the state and its subjects. The families
in both plays are patriarchal, which means that the power resides primarily with
the male head of the family. He is expected both to represent his family to the
outside world and to govern all those in it so that it is orderly and peaceful
(Amussen, 2001). The term ‘family’, as it was used at the end of the sixteenth
century, included not only the married couple, and their children, but also any
servants or apprentices who worked with the family. Prior to the marriages in The
Merchant of Venice, there are only two families: the family of Shylock including
Shylock, Jessica, and Lancelot, and the family of Portia including Portia, Nerissa,
Balthazar, and her other servants. The latter ‘family’ may be considered patriarchal
since Portia is still expected to execute her father’s will although he has already
passed away.
In addition to the above families, there are newly formed families resulting
from the marriages: Jessica and Lorenzo’s, Bassanio and Portia’s, and Graziano and
Nerissa’s. In this play, the patriarchal role of Shylock is exemplified in the way he
treats Jessica and Lancelot. Shylock is very dictating and fussy to both Jessica and
Lancelot. Moreover, it is obvious when he feels ashamed and angry at Jessica’s
elopement and the theft for which he condemns her. Jessica’s elopement can be
considered as a challenge to his patriarchal status. In the case of Lorenzo and
Jessica, the image of a patriarchal husband is presented. It is described by Jessica
wanting Lorenzo to save her soul through marriage. It reflects her dependence on
him. The other two marriages also imply images of patriarchal husbands. They are
presented by the subjection of Portia and Nerissa to Bassanio and Graziano as their
wives though beforehand, the two women seem to be ‘superior’ to both of them.
With regard to the relation between the state and its subjects, the state of
Venice exercises its patriarchal power over Shylock who tries to challenge it. The
state imposes its power on him on the basis of prejudice. Racial and religious
prejudices become the standard behind the law to which Shylock is subject. He is
like a child who wants to complain and to seek justice from his father, and yet he is
distracted from his charge and silenced by means of the law. The preference and
subjectivity that Portia embodies in ‘legal objectivity’ take precedence over the
common sense of Shylock’s claim. Portia’s counterclaim against Shylock on behalf
of Christianity and the state of Venice proves that the trial becomes the arena in
which the hegemonic state finds a way to justify itself. At the end of the trial it is
Shylock alone who consequently and unfortunately must accept and bear this
power exercise. This is the ‘natural’ relation between the state and its subject in
the play.
In The Tragedy of Othello, before the marriage, there are only two families
depicted: the family of Brabanzio including Brabanzio, Desdemona, and their
servants, and the family of Iago including Iago and Emilia. The family of Othello can
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be added to the list, which includes Othello, Desdemona, and Emilia as their
servant. Brabanzio’s wounded patriarchism is reflected by the way he rejects
Desdemona’s marriage. Her elopement with Othello is a challenge to him as her
father. This case is in a way similar to that of Shylock’s. These challenges to
patriarchal fathers by means of marriage are indeed attempts to de-establish the
patriarchal system of marriage in which the parents normally and traditionally take
part:
Decisions about marriage were ones that young people were
expected to make in conjunction with their parents. It was only in
the upper ranks of society that arranged marriages with the norm.
Even so, most parents consulted their children before completing
the arrangements for a marriage. There might be an extended
negotiation between parents and children as the subject of
marriage (Amussen, 1999: 94-95).
The difference between Brabanzio’s case and Shylock’s resides in their
social class. Whereas Shylock can be situated in the middle class, Brabanzio
represents the upper class. In the case of Iago and Emilia, a self-centered
patriarchal husband is clearly depicted. The way Iago thinks of and treats Emilia
reflects his power over her. It is a power that a wife should not object to, and
therefore she must be obedient. In the case of Othello and Desdemona, Othello
may not be described as a powerful and unquestionable patriarch, but the way he
treats Emilia, and the ways he mistreats Desdemona that culminates in murdering
her still reflects ‘the idea of the male’s superiority over the female although it is
understood that it derives from Othello’s sexual jealousy. The difference between
the male superiority of Iago and Othello lies in the representation of the two
contradictory characters. Iago’s seems to fit in with his antagonistic patriarchal
character while Othello’s becomes apparent due to the effects of Iago’s despicable
scheme.
With regard to the relation between the state and its subjects, The
Tragedy of Othello, is in some ways different to that of The Merchant of Venice.
The state does not impose any prejudiced attitudes on its subjects that are on
Othello and Brabanzio. In other words, the state is not represented as a despotic
father. The state of Venice in The Tragedy of Othello seems to be more caring. The
state wants to listen to the stories of Othello and of Brabanzio as well as the
testimony of Desdemona. This places the state in the position of a concerned
father in a dispute between his children. However, the state also shows its
preference when the state summons Othello to do his duty. The fact that Othello is
needed by the state is also acknowledged by all those present in court. Othello’s
military vocation keeps him at the margins of the society. He serves Venice at the
borderline between “civilization” and “barbarism”. He an outsider on the inside,
Othello protects Venice from outsiders. Although the state needs Othello to
defend its integrity and purity from foreign barbarism, he is also a source of
impurity as defined by Brabanzio’s unabashed exhibition of racial prejudice
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(Erickson, 1985: 86). Together with Desdemona’s testimony, some pressure is
exerted on Brabanzio to yield his point. Nevertheless, the way it is all conducted by
the state does not stem from any prejudice against Brabanzio, but suggests that
the case is considered ‘trivial’ in comparison to urgent state affairs. This is in a way
similar to the state’s position in The Merchant of Venice. The state is still pictured
as a power that should not be resisted by its subjects as the power of the law is
either enforced bluntly or indirectly.
Extrinsically, the most important part in a patriarchal state system, the
relation between the state and its subjects cannot be effectuated without three
supporting elements: tradition, religion, and political schemes (Stone, 1977: 151).
These three points culminate in the justification of the legal authority. In
Elizabethan times, the power of the state did not primarily reside in the gender of
Queen Elizabeth I, but in the way she managed the three supporting elements
mentioned to justify her legal authority over her subjects. In other words, although
she headed the state, she still established her authority as a patriarch. She learned
a lot of the kingcraft from her father; Henry VIII (Cowley, 1983: 51) and she
stationed some formidable men known as “Queen’s men” in important posts.
William Cecil, Lord Burghley, was her most trusted minister whose family would
exercise a powerful influence over many centuries to come; Robert Dudley was a
flamboyant aristocrat whom she granted the title of Earl of Leicester. Sir Francis
Walsingham was the ambitious chief of Elizabeth’s secret service. Lord Howard of
Effingham was her royal navy admiral, and Sir Francis Drake and Martin Frosbisher
served under him (Burke, 1985: 108 & 113). Then, Sir Christopher Hatton, whose
devotion and legal knowledge made him the Queen’s lawyer. Sir Philip Sidney and
Sir Walter Raleigh whose wits and experience enriched the Queen’s love for
literature, history, and adventures and Robert Devereux, Earl of Essex, a dashing
and gallant soldier who became the commander of her cavalries (Cowley, 1983:
53). In terms of tradition, Elizabeth’s accession was meant to preserve the power
in the hand of the Tudor dynasty though her right to the throne was questioned by
both the Catholics as well as some Protestants. In terms of religion, the
justification of her power was based on the long religious belief in the Tudor
dynasty and since Henry VIII was head of the church as well as the state. The
monarch could therefore be seen as the representatives of God on earth. Thus, any
threat or rebellion against her would be considered against God’s will. It was sinful
and therefore was to be condemned and punished (Tyndale, 2000: 542-543).
In terms of politics, Elizabeth proposed the idea of mystical bodies: her
mortal body was that of a woman by nature, and her immortal body was the body
politic which was timeless and perfect (Greenblatt, 1997: 19). This was her
justification as well as her defense towards prejudice against her sex. Another
political strategy concerned with religion was that she imposed severe
persecutions on both Catholics and radical Protestants but she did accommodate
the majority of her subjects, who were Protestants. Although in fact she had no
real absolute power due to her financial dependence on parliament, she, as
Greenblatt (1997) stated, “ruled through a combination of adroit political
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maneuvering and imperious command.” (Greenblatt, 1997: 19) She was easily in
favor of one clique on one day but honored its rival on the next day. She wanted to
be above all factions. By establishing a procession of “an extraordinary cult of
love”, she wanted to create an image that besides her patriarchal way of governing
her realm, she was also the mother of her people who loved them but therefore
demanded to be loved. This indicated that she also wanted to give a ‘womanly
touch’ to her governing system. Her belief in virginity and the identification with
the Virgin Mary would keep her in power and was the very idea of this cult.
Unlike Elizabethan times, James I as the successor of Elizabeth made the
patriarchal state system more apparent. If the patriarchal ‘nuance’ in Elizabethan
was only reflected by the way she governed her realm, in the Jacobean realm, it
was also clearly reflected in the association with his gender. The way James I of
England governed his kingdom was in accordance with his ultimate ambition to
unite Scotland and England under his banner. With regard to the three supporting
elements, he wanted to establish a new dynasty of the Stuarts, in terms of
tradition.
In terms of religion he seemed to continue the old belief of the Tudor
dynasty which placed the kings or queens as the representatives of God on earth.
Politically, he bluntly declared that “Kings are compared to fathers in families: for a
King is truly parens patriae, the politic father of his people,” thus “The state of
monarchy is the supremest thing upon earth.” (Stone, 1977: 151) From this
statement it is clear that a patriarchal state system did indeed literally exist in his
time. His policies dealing with religion also reflected the patriarchy in that the state
should be above all various sects of Protestantism, and should maintain peace
among them, and prohibit and persecute any practices of Catholicism and
witchcraft (Stone, 1997: 28). The fact that during the time the patriarchal state
system was implemented is also revealed by Lawrence (1977) as the growth of
patriarchy was deliberately encouraged by the new Renaissance state on the
traditional ground that subordination of the family to its head [that is a father or a
husband] is analogous to, and also a direct contributory cause of, subordination of
subjects to the sovereign (Stone, 1977: 152).

Conclusion
The two plays can be considered as instruments that reinforced sentiments
towards foreigners and perpetuated the image of a patriarchal state system at that
time because both of them contain elements that support such a statement: the
occurrence of prejudice and the nature of marriage. Whether or not Shakespeare
was influenced by any historical accounts connected to the English attitude
towards foreigners, and whether or not his dramas were directly affected some of
those historical events, the fact is that these complexities of prejudice and the
attitudes towards marriage in the plays provided a representation and created a
pattern of the Anglo-Christian’s superiority over foreigners. The dilemmas in this
situation are more ironically dramatized in Shakespeare’s plays since both Shylock
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and Othello are represented as full citizens before the states. Yet, the difference is
that Shylock is the victim of collective prejudice and a despotic state, while Othello
is the victim of individual prejudice, and the state is relatively tolerant. However,
the power exercised by the states in the two plays proves to be as strong and
patriarchal as that of the Elizabethan and the Jacobean periods.
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Narrating and Gendering Stories/Histories
in Marina Lewycka’s a Short History of
Tractors in Ukranian (2005)
Sri Mulyani – Sanata Dharma University
Abstract
This article discusses the postmodern characteristics of Lewycka’s A
Short History of Tractors in Ukranian (2005) through the perspectives of
the main characters, particularly, Nadezhda Mayevska, her sister Vera, and
their father and the way they narrate their life-stories and their family
histories. This novel is a postmodern novel that displays the postmodern
feminist criticism. Among other features exhibited in the novel are the
postmodern characteristics of the merging of the genre: this work can be
read as a novel, as autobiography, as biography, and as historical fiction.
Lewycka’s novel also reveals a postmodern feminist criticism in its
recognition of and inclusion of pluracity and multiplicity of differences,
particularly in its attempt to voice the life-stories of women and to include
women in history.
Keywords: postmodern, history, narrative

Peasants in the field, folk songs at harvest, the motherland: what has
all this got to do with me? I am a post-modern woman. I know about
structuralism.
Now that Mother has died, Big Sis has become the guardian of the
family archive, the spinner of stories, the custodian of the narrative
that defines who we are. This role above all others, is the one I envy and
resent. It is time, I think, to find out the whole story, and to tell it in my
own way.
That is the story of how my family left Ukraine – two different stories,
my mother’s and my father’s.
(Marina Lewycka’s A Short History of Tractors in Ukranian)

Marina Lewycka’s A Short History of Tractors in Ukraine (2005) displays a
postmodern narrative of different life-stories to reflect the different history
(histories) of the individuals, the family, and the nation; and illustrates that
narrated histories are explicitly gendered. The intertextuality of narrative and
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history has been highly theorized and problematized since the 1980s and 1990s.
History no longer means “the event of the past” but only “telling a story about the
events of the past;” thus in poststructuralist notion history is “always narrated”
(Selden et al. 1997, 188). In this light, according to Hayden White “history is no
less a form of fiction than the novel is a form of historical representation” (Cobley
2001, 31). This Postmodern novel serves as a good example to illustrate the
historicity of fiction and the fictionality of history because of its ability to post and
problematize different principles and ideas of histories. Linda Hutcheon termed
such quality “historiographical metafictionality” that also characterizes the
postmodern fiction (Currie 2004, 75). Lewycka’s A Short History of Tractors in
Ukranian, in essence, is a postmodern novel because not only does it display this
postmodern historiographical metafictionality but also other quintessential
postmodern characteristics such as self-reflexity, interextuality, parody, irony, and
the mixing of genre and references. These postmodern characteristics of Lewycka’s
novel will be revealed through the perspectives of the main characters,
particularly, Nadezhda Mayevska, her sister Vera, and their father and the way
they narrate their life-stories and their family histories.

Different Histories: in Pursuit of Meaning
Lewycka’s A Short History of Tractors in Ukraine employs firstperson/homodiegetic narrative through the point of view of Nadia or Nadezhda,
narrating her family stories/histories. Nadezhda does not narrate her family history
from the beginning; instead, her narration starts with the present, that is, a phone
call from her father informing Nadia about his marriage plan to marry a thirty-six
year old Ukranian divorcee. The marriage plan bothers her not only because her
father is already eighty-four years old but also because her mourning time is not
yet over. Her mother had just passed away two years ago and Nadia does not want
to accept the fact that a blonde woman with gigantic breasts is about replace her
mother’s place. The presence of her father’s prospective bride will shatter the
ghosts of her family and taint the memories of her beloved mother. She wants to
preserve the memories of her mother, her life-stories and her own stories as well,
the way she did on her mother’s death bed “I recite the stories of her and our
childhood over and over again” (Lewycka 2005, 6). This merging of motherdaughter stories is a recurrent pattern/motif in female autobiography (Warhol and
Herndl 1997, 1100). In attempt to preserve the memories and life stories of her
mother Ludmilla, Nadia the first person narrator voices her mother’s life “bearing
witness” to her deceased/absent/silenced mother. However, the typical feminist
motif of “bearing witness” in their self-writing can not be simply enacted without
any complication. In fact, this typical mother-daughter bondage of life-stories is
profoundly complicated and problematized in Lewycka’s A Short History of Tractors
in Ukranian. Lewycka’s postmodern novel refuses to simplify the telling of the
mother-daughter stories/histories and does do through a continuous enactment
of sibling rivalry between Nadia and Vera, in their battle to express their own
version of their family histories and to possess their mother’s inheritance as well as
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her belonging: “The daughters, Vera and Nadezhda, Faith and Hope, my sister and
I, prepared to do battle over our mother’s will” (Lewycka 2005, 8). The motherdaughter stories/histories can not be single-handedly accomplished because
Ludmilla has two daughters, Vera the oldest and Nadia the younger. Each daughter
has different experience/life-stories; hence, it is not possible to have a single
unified story/history of their mother and their family. Both daughters/sisters have
different stories/histories which frequently contradict and estrange one
another.The presence of their father’s new wife Valentina brings the two
estranged sisters together to get rid of her, “their common enemy,” and to save
their aging father from humiliation and financial exploitation. Vera and Nadia form
a conspiracy to separate Valentina from their father. Vera who has experienced
divorce will inquire it there is any possibility of the odd couple obtaining a divorce;
meanwhile, Nadia will acquire the means to deport Valentina. Both are suitably
paired as Mrs. Divorce Expert and Mrs. Flog-‘em-and-send-‘em-home. Their
teamwork, however, cannot bridge the old feud over their family history.
Through the eyes of Nadia, in their continuous battle to be the sole
authoritative family historian, Nadia compares herself with Vera as resembling the
coupling of the binary opposition: Vera, the Big Sis, is the War Baby, and Nadia is
the Peacetime Baby. Both have the same family and parents, yet both have the
different stories to tell. Vera and her parents have survived through famine,
dictatorship, war, and concentration camp. Vera chooses to keep some stories
secret and lives only to tell her own selected stories. She wants to live in the
present and tries to forget the dark past. On the contrary, Nadia who does not
have the first hand encounter with their family history is preoccupied with the past
and curious to know the whole story of their family.
I sit on the bench under the wild cherry tree in the cemetery and sort
through my memories, but the harder I try to remember, the more I get
confused about which are memories and which are stories (Lewycka 2005,
47)
Now that Mother has died, Big Sis has become the guardian of the family
archive, the spinner of stories, the custodian of the narrative that defines
who we are. This role above all others, is the one I envy and resent. It is
time, I think, to find out the whole story, and to tell it in my own way
(Lewycka 2005, 49)
I have started to challenge Big Sis’s self-appointed guardianship of the
family story. She doesn’t like it (Lewycka 2005, 62)
Really, Nadia, why must you take such a downbeat view of everything? Do
you think you are some kind of handmaid of history? (Lewycka 2005, 62)
‘No, but …’ (Of course this is exactly what I think.)
‘But this is all in the past, Nadia. Why you have such bourgeois
preoccupation with all personal history?’ (Lewycka 2005, 62)
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‘Because it’s important … it defines … it helps us understand … because we
can learn … Oh, I don’t know.” (Lewycka, 2005, 174)

Unlike her sister, Nadia does not participate in the past experience of their family;
she only learned about their family history through patches of events and stories
from her mother, father, and sister. When her family members refuse to tell some
parts of their life-stories, Nadia feels denied the access to their family history.
Therefore, she attempts to gather those patches together to find out the whole
knowledge of their family history. She believes in the idea of the real history of her
family, yet at the same she is also confused at differentiating the ‘reality’ from the
‘fiction’ in her family history. Ironically, when she is determined ‘to find out the
whole story and to tell it in her own way,’ Nadia already contradicts her own belief
in the ‘reality’ and debunks the ‘myth of reality’ because both reality and fiction
are narrated (“to tell it”) and involved certain subject positioning (“in my own
way). Similarly, she is also perplexed by her idea that ‘history defines
identity/subjectivity.” Nadia longs to find meaning from her family history to
define her identity/subjectivity but at the end she is only confronted with
confusion and frustration because what remains is only an ‘interpretation and representation,’ and ended with her own unresolved statement “Oh, I don’t know.”
At the end of the day, each sister is the narrator and author of her own
story/history; and each is the creator/constructor of her own stories’ meaning.
The postmodern narrative strategy to question and textualize history and
fiction present in A Short History of Tractors in Ukranian is also followed by
frequent occurrences of self-reflexity either directly presented or placed in
brackets. Nadia constantly comments and reflects on her own ideas and actions.
‘You bullied and tricked her into signing that codicil, Vera. You stole her
locket.’ (Is this really me, saying such horrible things to my sister?)
(Lewycka 2005, 21)
Saying it should make me feel grown up, but it doesn’t. It makes me feel four
years old again. (Lewycka 2005, 22)
(And how I am enjoying my bitch-fest! What has happened to me? I used to
be a feminist. Now I seem to be turning into Mrs. Daily Mail.) (Lewycka
2005, 82).

Through this self-reflexity, Nadia often contradicts and criticizes herself as a result
she is able to post ‘self-awareness and self-criticism.’ Hilary Lawson in Reflexity:
The Post-Modern Predicament views reflexity essentially as ‘a turning back upon
oneself’ that is also a reflection of the so-called the “more general (‘postmodern’)
crisis in ‘our truths, our values, our most cherished beliefs.’”(Raddeker 2007, 34).
According to Hutcheon,
This self-reflexity does not weaken, but on the contrary, strengthens and
points to the direct level of historical engagement and reference of the
text. Like many postmodern novels, this provisionality and uncertainty
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(and the willful and overt construction of meaning too) do not ‘cast doubt
upon their seriousness’, but rather define the new postmodern seriousness
that acknowledges the limits and powers of reporting or writing the past,
recent or remote (Currie 2004, 76-77).

The opposing pairing of Nadia and Vera as past-present also facilitates this process
of self-reflexity and provides the space to rethink and reconstruct the past as a
dialogue between the ‘pastness and the presentness.’ Intertexuality also plays a
very important role in self-reflexity, not only as ‘background’ but it also functions
as ‘foreground’ as well. Lewycka’s postmodern novel exhibits various different
intertextual references from historical, philosophical, cultural, political, and
theoretical texts and ideas, to arts, science, and popular cultures as well. Marxism,
structuralism, postmodernism, feminism, tractors, aviation, World Wars, Civil Wars
and Revolution, Pythagoras, well-known scientists, Leibniz, Nietzsche, Bentham,
Schopenhauer, Lenin, Stalin, Constructivist art, neo-classicism, Botticelli, Boyzone,
and Lady Di are all mixed and merged with other texts and subtexts, playfully
displayed and discussed along side tractors and boobs. This element of parody is
indeed very crucial for postmodern self-reflexity and intertexuality. According to
Hutcheon,
Parody is a perfect postmodern form, in some sense, for it paradoxically both
incorporates and challenges that which it parodies. It also forces a
reconsideration of the idea of origin or originality that is compatible with
other postmodern interrogations of liberal humanist assumptions (Allen
2000, 189)

Hutcheon’s The Politics of Postmodernism links parody closely to intertexuality, at
times it is interchangeably used yet not without any complication (Allen 2000, 189190). Hutcheon also considers that the definitive qualities of historiographical
metafictionality, self-reflexity, and interxtuality/parody make postmodern novels
contemporary and relevant (Currie 2004, 76). Lewycka’s A Short History of Tractors
in Ukranian shows such postmodern qualities as well; hence, her novel and its
production period in some sense also reflect the postmodern condition of the
twentieth-first century. Besides the strong postmodern condition and
characteristics, Lewycks’s postmodern novel also displays a gendered narrative
structure as shown through different storytelling and histories expressed by Nadia,
her mother, her sister, and her father that will be discussed in the next section.

Her Stories and His Stories: the Gendered History
The title of Lewycka’s novel is taken from the writing project by Nadia’s
father; however, the novel itself is not only about the history of tractors and her
father’s life-stories. In fact, the novel encompasses the life-stories of both the
major and minor characters, male and female, in which one story cannot exist
without others’ stories, reflecting the post-structural notion of the sign, signifier,
and signified. The novels also reveal the post-structural notion that the primary
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can be the secondary and vice versa, that is, that the novel is not so much about
the life-story of Nadia’s father but, is much more about the life-stories of Nadia,
Vera, their mother, their grandparents, and also Valentina. Despite its range of
coverage or importance spanning the life-stories of major and minor fe/male
characters in this novel, there is also visible evidence that their gender also
dictates their narrative structure although not without contradiction and
complication as seen in the opening quotes presented in this paper: “That is the
story of how my family left Ukraine – two different stories, my mother’s and my
father’s” and seen in other examples discussed in this section.
Nadia does not share a common perspective on their family histories with
her sister Vera but in terms of the narrative structure of their storytelling/history,
she includes her sister and her mother into a common alliance.
When I was little, my mother used to tell me family stories – but only the ones
that had a happy ending. My sister also told me stories: her stories were
strongly formulaic, with goodies (Mother, Cossacks) and baddies (Father,
communists). Vera’s stories always had a beginning, a middle, an end, and a
moral. Sometimes my father told me stories, too, but his stories were
complicated in structure, ambiguous in meaning and unsatisfactory in
outcome, with lengthy digressions and packed with obscure facts. I preferred
my mother’s and my sister’s tales (Lewycka 2005, 48).

On the surface, Nadia’s preference for her mother’s and sister’s stories and
narrative which alienates her father’s stories and narrative suggests a gender
alliance and the identification of certain narrative strategy used by women.
However, a close examination of narrative theories reveals this is not the case. On
the contrary, Vera’s formulaic narrative practice as depicted by Nadia includes the
very masculine/patriarchal narrative features identified in narratology. Vera’s
strong formula of order in plot and the binary opposition of good and bad
(although she subverts ‘male for female’ code) is reminiscence of Aristotelian and
Horace’s narrative theories. Feminist literary critics have tried to reformulate the
presumed male narrative formula that only facilitates ‘mode of action’ of
masculine stories but alienates the more ‘mode of waiting’ of feminine
stories/experience. Thus such narrative strategies are purposively gendered or in
other words, borrowing Susan Lanser’s statement “narratology itself is ideological”
(McQuillan 2000, 198-201). In Lewycka’s novel, this prescribed gendered narrative
formula is subverted and contradicted through the narrative structure of Vera and
the father. Vera’s male/masculine/phallogocentric use of formulaic and binary
opposition structure is contrasted with her father’s fluid/feminine writing as
suggested by Helene Cixous’ ‘ecriture feminine’ (Easthope and McGowan 1998,
146-157). The father, practicing the feminine writing; and Vera, practicing
masculine writing and at the same time depicted by Nadia as “the guardian of the
family archive … the custodian of the narrative that defines who we are”
(representing the male/patriarchal/patronizing figure) and at the same time “the
spinner of the stories (representing female/feminine imagery of
spinning/thread/embroidering). This subversion of gendered theoretical narratives
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in Lewycka’s novel can be read in two ways. Firstly, it is a feminist attempt to
appropriate, challenge, redefine, and revise the dichotomy of gendered prescribed
female and male writings or in the words of Gilbert and Gubar “a military gesture
but a strategy born of fear and dis-ease.” (Leitch et al. 2001, 2021-2034). This
strategy came into existence as a result of the fear, disease, and dis-ease
experienced by women because their lives had been infected by patriarchal norms
and language. Secondly, this gendered narrative subversion is a reflection of
postmodern conditions and of the centered and de-centered post-structural
notion, reflecting the unfixed ground and instability of constructions, signification,
and meaning (Childers and Hentzi 1995, 72).
In addition to the gender bender and subversion of narrative theories,
Lewycka also presents a more direct and clear-cut gendered narrative through the
father’ storytelling and the mother’s storytelling ( that will also be voiced through
Nadia’s narrative) as shown in this series of narrative sequences and disruptions.
When Mother described her early childhood it was always as an idyll – long
summers when the sun was hot and they ran barefoot in the fields and
skinny-dipped in the Sula River …
My father has positioned himself in front of the map of Ukraine, and is
delivering an intense two-hour lecture to his captive one-man (Mike)
audience about the history, politics, culture, economics, agriculture and
aviation industry of Ukraine.
‘It is often forgotten that the Civil War was more than a simple matter of
whites against reds. No fewer than four foreign armies were in battle for
control over Ukrania: Red Army of Soviets, White Russian Imperial Army,
Polish army mounting opportunistic invasion, and German army propping up
puppet regime of Skoropadski.’
I am the kitchen cutting up vegetables for soup, listening with half an ear.
‘The Ukranians were led by former Cossack atmans, or grouped under the
anarchist banner of Makhno. Their aim, at once both simple and impossible,
was to free Ukrania of all occupying forces.
The secret of my mother’s fabolus soup was plenty of salt (they both suffered
from high blood pressure), a big knob of butter (they didn’t worry about
cholesterol), and vegetables, garlic and herbs fresh from the garden. I cannot
make soup like this.
‘Nadezhda’s grandfather, Mitrofan Ocheretko, joined a band under the
leadership of Atman ‘Tiutiunik, to whom he became second-in-command.
They were fighting in a loose alliance with the “Ukranian Directoire” of
Simon Petlura. Ocheretko, by the way, was a very remarkable type with
sweeping moustaches and eyes black like coal. I have seen his picture, though
of course I have never met him.’
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Into the soup, when it was simmering, she dolloped teaspoons of ‘halushki’ –
a paste of raw egg and semolina, beaten together with salt and herbs –
which fluffed up into dumplings that crumbled on your tongue.
‘At end of the Civil War this Ocheretko fled to Turkey. Now Sonia’s brother
Pavel – he by the was was a very remarkable type, railway engineer who
built first rail line from Kiev to Odessa – he was friend of Lenin. Because of
this, some letters were written and Mitrofan Ocheretko was rehabilitated
under amnesty, and obtained a job teaching sword-fencing in the military
academy in Kiev. And it was here in Kiev that Ludmilla and I first met.’
His voice has gone all croaky.
‘Come on, Papa, Mike, lunch is ready!’ (Lewycka 2005, 52-54)

This narrative sequence displays the traditionally prescribed gendered narrative for
male and female life-stories. The binary oppositions of the lightness and
seriousness as well as the discursive private/public level of fe/male lifestories/histories is bluntly posted and contrasted. Ludmilla’s life-story is in an idyll
and takes place in nature itself, the domestic and natural world of women.
Meanwhile, Nikolai, Ludmilla’s husband placed himself in front of the map of the
Ukraine, narrating the history of the family and nation through wars and
mentioning the accomplishments of male family members when in fact the initial
intention is only to show the place where he and Ludmilla first met. Nikolai’s way
of telling the story reveals the male public sphere and the male discursive
hegemony that alienates women from the stories/histories, privileging the male
roles only. This male discursive hegemony is juxtaposed with the female sphere:
the kitchen and domesticity. Nikolai’s public male level discursive narrative is
disrupted and disjointed by Nadia’s narration that at the same time also narrates
her mother’s private/domestic sphere. These contradictions, disruption,
disjunction serve as a conscious act of parody/intertextuality to playfully mock the
father’s male discursive hegemony (his voice is croaky and at the end his narration
is stopped by Nadia, announcing their lunch time!). At the same time, this act is
also an attempt/strategy to find a space for the mother so that her mother will not
disappear from the family story/history.
Another example of the male public discursive hegemony practiced by
Nikolai is his very own project in writing “A Short History of Tractors in Ukranian.”
Nikolai, an engineer and poet, celebrating the triumph of tractors in human
history, connecting its history to the best and greatest minds of the world: “Marx’s
idea of the relation of production in the machinery of production,” “the theory of
the relationship between mechanical engineering as applied to tractors and
psychological engineering as advocated by Stalin” (Lewycka 2005, 56 and156) and
to all great male scientists and inventors all over the planet, to the history of
Ukraine, and finally to the history of the world and mankind. This male
public/universal discursive level is a typical pattern/motif in the history and
autobiography/biography produced and narrated by male authors/speakers.
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Great deeds of great men; chronological accounts of battles and borders,
treaties and territories: this is what “history” connoted through much of the
twentieth century, but recently the term has come to embrace much more.
Historiography has departed from the diachronic narrative of political and
military “event,” moving into more synchronic accounts of such matters as
courtship conventions, attitudes toward smell and personal hygiene, and
even patterns of weather in the past. The “new history” tries, among other
things, to scrutinize the experience of those who have inhabited the margins
of culture and society, whose voices had previously been silenced because of
their race, class, gender, or nationality denied them access to power and selfexpression in the world of ‘events’ (Warhol and Herndl 1997, 855).

The series of the previous narrative sequence and the history of tractors written by
Nikolai display this dominant concept of “history” criticized and challenged by
post-structural perspectives. Lewycka’s novel exhibits these two opposing
historical practices and perspectives to question the place of women in history, the
separation of the public and private spheres, and gender difference in the light of
feminist criticism and as a reflection of postmodern conditions as well. Other
examples of practicing these feminist and postmodern perspectives in addition to
the binary oppositions of public/private, culture/nature, serious/light, man/woman
are the binary oppositions of gender difference inside the construction of women
through the way Nadia depicts her fellow ‘womenfolk’. Nadia sees herself and her
sister in the coupling of binary oppositions: the peacetime baby/the wartime baby,
the past/the present. Similarly, she also depicts Valentina as opposed to her own
mother: the prostitute/the good mother, the golddigger/the thrifty, the
beautiful/not beautiful, the wicked/kindhearted but in the process of knowing
Valentina longer and better, Nadia also finds her as loving, kind, and a good
mother. She herself does not also fit into a certain prescribed gender stereotype as
well.
It is my father’s great regret that both his children were daughters. Inferior
intellectually, yet not, flirtatious and feminine, as women should be, but
strident, self-willed, disrespectful creatures. What a misfortune for a man.
He has never tried to conceal his disappointment (Lewycka 2005, 15).

These binary oppositions in many sense and ways are questioned and challenged
in Lewycka’s novel to give space for gender differences not only between different
gender constructions but also in side the similar gender difference. Thus, such
awareness also reveals the pluracity in the construction of ‘woman’ and poststructural/postmodern perspectives make such awareness possible. Fraser and
Nicholson argue that “feminist theory must become postmodernist” and should
not universalize the gender difference. Accordingly, this kind of postmodern
feminist theory “would replace unitary notions of ‘woman’ with plural complexly
constructed conceptions of social identity, treating gender as one relevant strand
among others such as class, ‘race,’ ethnicity, age and sexual orientation”
(Sarup1988, 158). In attempting to question the gendered binary oppositions and
to reflect the postmodern condition, in the final analysis, Lewycka’s novel has
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displayed the postmodern feminist criticism as well. The pluracity of
difference(thus also ‘difference’) is well exhibited in Lewycka’s A Short History of
Tractors in Ukraine because her novels encompasses a vast range of these
differences such as race/ethnicity (Eastern and Western Europeans, Indians,
Gambian, and other ethnic groups, different social classes, age, languages,
different religious and political affiliations). This awareness of and inclusion of
marginalized difference is also followed by the collapsing boundaries of
‘fact/history’ and ‘fiction/strory’ and of ‘primary-secondary’ sources as well. At the
end of the novel, Lewycka includes Website acknowledgements to refer to
referential sources that she used for texts, subtexts, and intertexuality in writing
the novel. This deliberate use of non-traditional sources is in itself an act of
postmodern practices because it already departs from the fixation on the primary
and archival sources hence challenging/playing with “the traditional status of
documents or (primary) ‘sources’” (Raddeker 2007, 40). Finally, the ending of the
novel also shows a strong postmodern practice of narrative experiment. The last
chapter of the novel “I salute the sun” ends with the naked body of Nadia’s father
performing “suryanamaskara,” a yoga pose that means “saluting the sun.” What
does the ending of the novel signify? In postmodern perspective, it can mean many
different things or nothing at all because a postmodern perspective would
facilitate multiple and plural interpretations of meaning. Some possible readings
are firstly in the view of narratology, the ending of the novel suggests that a
deliberate and sudden disjunction of events that disrupts previous events can
function as a postmodern narrative experiment to liberate the novel from
conventional narrative structure. In the second reading, there are also different
readings/interpretations of this ending, semiotically readers can question the
signification of the aging naked body saluting the sun: What does it mean? What
does it signify? Does it represent a longing for redemption? The answer will
depend on the readers position as well, and resolution is not necessary because
postmodernism would leave the signs open to any interpretation.
Finally, to conclude the discussion, Marina Lewycka’s A Short History of
Tractors in Ukranian (2005) is a postmodern novel that also displays the
postmodern feminist criticism. Among other features exhibited in the novel are
the postmodern characteristics of the merging of the genre because this work can
be read as a novel, as autobiography, as biography, and as historical fiction thus
also crossing of the boundaries of history and fiction as well; self reflexity,
intertextuality and parody, and the narrative experiment. Lewycka’s novel also
reveals a postmodern feminist criticism in its recognition of and inclusion of
pluracity and multiplicity of differences, particularly in its attempt to voice the lifestories of women and to include women in history. Thus, Lewycka’s novel is
relevant to both the gender concern of the writer and the zeitgeist of the
postmodern twentieth-first century.
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Stylistic Analysis of an Extract
from Jonathan Franzen’s The Corrections
V. Triprihatmini – Sanata Dharma University
Abstract
This paper tries to analyze some aspects of tan extract from Jonathan
Franzen’s The Corrections based on analytical categories that seem
suitable to the particular text. It deals with stylistic analysis of the
extract and focuses on the analysis of the linguistic elements as well
as other stylistic aspects found in the text. It will start with an
introduction to the text, followed by the analysis which will
encompass several stylistic features, i.e. Types of Discourse, Discourse
Structure, Point of View, Speech and Thought Presentations, and
Conversational Structure and Power Relations. The last part of this
paper will present the concluding remarks.
Keywords: stylistic features, discourse structure, power relations

Introduction
The extract studied in this paper begins with an introductory narration
describing Chip who is calling his father (Alfred) on his father’s birthday. The first
sentence in the extract gives the impression that Chip was not in a good
disposition to make the phone call. It was his mother (Enid) who picked up the
phone and she told him that his father had gone to bed. Chip tried to prevent her
from calling his father, but before he finished his sentence she had already moved
away from the phone to call him. The remaining part of the text mainly focuses on
the conversation between Chip and his father which covers two topics. In the first
topic, Chip utters most of the speech. Here, Chip had to make some effort to
maintain the conversation as a result of his father’s repeated short replies. In the
second topic of the conversation, his father takes a bigger part. Meanwhile, his
mother also contributes to the conversation, which, to some extent, indicates her
personality.
This paper aims to analyse the text in terms of its stylistic features. It will
start with a discussion of the types of discourse presented in the text followed by
the discourse structure. Subsequently, the conversation between Chip and Alfred
will be presented in the analysis of conversational structure and power relations.
There are some other linguistic aspects that are worth investigating in this text,
such as Alfred’s short reply “Yes” and Chip’s reply “Right” which are presented a
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number of times and also the use of reported speech “said” rather than other
reported speech. The speech and thought presentation and the conversational
structure are other stylistic features that will be discussed in this paper. In order to
facilitate the references to the text during the analysis, numbers have been given
to the parts of the text (Appendix 1).

Stylistic Analysis
a. Types of Discourse
Haynes (1989:12) states that there are three discourse components, namely
the field of discourse (the setting and the topic), the tenor of discourse (the social
and personal relations of speakers and their attitude to each other), and the mode
of discourse (the channel of communication). In the text, the setting takes place in
two locations with the mode of discourse a telephone conversation. There are two
topics discussed in the conversation; Alfred’s birthday and Chip’s job. The field and
mode discourse have an indirect effect on the tenor of discourse i.e. the
interaction between Chip and his father. If the conversation took place in one
location or in a face-to-face conversation, Chip would be able to see and feel his
father’s facial expression and reaction directly and this would result in different
utterances or pragmatic features. The field discourse also has an effect on their
attitude. The conversation on the phone allowed Alfred to reply with the short
word “Yes.” This reflects Alfred’s unwillingness to have a long conversation with
Chip. Even in a face-to-face conversation, Alfred might also reply with “Yes” to
Chip’s utterances and the effect on the reader will even be stronger as readers will
perceive the plausibility of his unwillingness. Another possibility that might happen
if the conversation were conducted in a face-to-face mode is that Chip might have
prevented Enid from calling his father as it was already late at night. In this case,
another story would have taken.
b. Discourse Structure
In order to examine how a text is narrated or presented to the readers and
thus observe whose point of view is involved, it is necessary to construct the
discourse structure of the text. Using Short’s (1996: 257) model of discourse
structure, the text has the following discourse architecture.
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Figure 1
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Message

Message
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Addresser
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(Char. A)

(Char. B)

(Char. A)

Chip
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Chip

Message

Addressee
3b

Addresser
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Addressee
3c

(Char. C)

(Char. B)

(Char. C)

Alfred

Enid

Alfred

There are three levels of discourse in the text, and these can show the participants
involved in the story to explain how the text works as a form. The above diagram
shows that there is collapsing between the first and the second levels of the
discourse. Addresser 1 (the author) is also addresser 2 and addressee 1 is also
addressee 2.
Other collapsings also happen in the third level of the discourse. In this
discourse level, there are three message transfers. Each pair of the three
characters (Chip, Enid (his mother) and Alfred (his father)) is involved in the
transfer of the message. Chip addresses the message to both Enid and Alfred.
Therefore, there is a collapsing for addresser 3a and addresser 3b in which both
refer to Chip. In the discourse structure, Chip is considered as addresser 3a rather
than addressee 3a even though in the text he does not initiate the conversation.
From Enid’s response on the phone by saying, “Oh, Chip,” Enid cried, “he’s already
gone to bed!” (2), it is clear that Chip must have started the conversation from the
other end of the phone.
In the third discourse level, Alfred becomes both addressee 3b and
addressee 3c as he is involved in the transfer of message with both Chip and Enid.
Enid is both addressee 3a and addresser 3c. Here, the collapsing happens between
addressee and addresser as she is involved in the transfer of message with Chip as
an addressee and initiates the message transfer to Alfred.
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Point of View and Speech and Thought Presentation
From the discourse structure (figure 1) we can see that there are five
participants involved in the message transfer with several collapsings as
mentioned above. This means that there are several viewpoints to be taken into
account in analysing the text.
As mentioned previously, there are collapsings in the first and second levels
of the discourse structure. The narrator is addressing us, both as readers and as
narratees. The narrator is not a participating character in the text. The references
to all the characters involve the use of the characters’ names and the third person
pronouns ‘he’, ‘she’ and ‘their’. Accordingly, the text is narrated from the third
person omniscient point of view, which according to Fowler’s taxonomy of
narration is referred as type B, and this allows the narrator to view all the
proceedings or events in the text as he has the knowledge of the feelings of the
character (1986:135). This can be seen from the narration in (15). Chip has got the
problem of maintaining communication with his father because every time he
utters a sentence, his father only replies “Yes,” and it is repeated five times
whereas he expects to get more a appropriate or friendlier response from his
father. The narrator’s access to Chip’s feelings can also be seen from the use of the
words “hoped,” “as fast as she could,” and “to bail him out” to reveal Chip’s
feeling of disease. It can also be found from (22), when Chip felt the pain when the
cigarette he was smoking made a hole in his body. Chip desperately needed Enid’s
help to feel secure and to be released from the stiff conversation with his father.
Here we can see that Chip and his father have a peculiar relationship.
The discussion of view point in relation to speech and thought presentation
employs the notion of speech and thought presentation suggested by Short (1996).
The first sentence of the text describes what Chip was doing when the phone rang
in St Jude. This part presents a situation in which Chip was not in a good
disposition to make the phone call.
(1) While the phone rang in St. Jude, he planted a foot on the section of The
Times in his trash and smashed it down deeper, got it out of sight.

Noticing the narration more carefully, the text shows Chip’s aggression or
anger as a result of his frustration. Chip smashed The Times down and wanted it
out of his sight. Chip had been fired from his job and he had not told his parents
about this. At this difficult / frustrating time, he had to call his father whom he
knew did not have a good relationship with him. This shows that Chip did not like
that moment at all.
The next two lines (2-3) were the conversation between Chip and Enid
which are presented in canonical Direct Speech (DS) forms. There are reporting
clauses and quotation marks.
(2) “Oh, Chip,” Enid cried, “he’s already gone to bed!”
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(3) “Don’t wake him,” Chip said. “Just tell him—”

The next part of the narration is interesting to investigate. It is presented in several
forms of speech and thought presentation.
(4) But Enid set the phone down and shouted Al! Al! at volumes that
diminished as she moved farther from the phone and up the stairs
toward the bedrooms. Chip heard her shout, It’s Chip! He heard their
upstairs extension click into action. He heard Enid instructing Alfred,
“Don’t just say hello and hang up. Visit with him a little.”

This part of the text is a narration with some sketches of DS. The narrator describes
Enid’s movement toward the bedroom to ask Alfred to come down and talk to
Chip. The presentation of Al! Al! and It’s Chip! in italics indicates free direct speech
(FIS) with an absence of quotation marks. The last part of the narration is
presented in canonical DS, but the word “Visit” is presented in italics. This is
intended to put an emphasis on the message. Here, Enid was aware that Alfred
and Chip do not have a good relationship and Alfred did not want to talk with Chip.
When Enid instructed Alfred, “Don’t just say hello and hung up.” followed by the
italicized word “Visit” indicates Enid’s state of mind and her purpose to make
Alfred talk to Chip. This is also supported by the use of exclamation marks in the
free direct speech (FDS) when she was calling Alfred. Previously, Enid had shown
her excitement when she knew that Chip had called his father. The use of the
reported speech “cried” in (2) indicates that she was excited. So she rushed to get
Alfred to talk to Chip. Later on, this is also supported by Enid’s action of coming on
the line after she felt that Alfred had uttered a closing remark in (16). Realising that
Alfred would end the conversation, Enid asked Alfred to talk about the party and
then she got off the phone again in order to keep Alfred communicating with Chip.
What is happening in the above narration (4) is described from Chip’s view
point. The use of verbs of perception “diminished” and “heard” is an indication
that the action is seen from Chip’s view point. It indicates the internal
representation of Chip’s perception. From his place, Chip can form an image of
what he mother was doing. The use of the definite article or (deictic) pronoun
“their” in “their upstairs extension” shows Chip’s knowledge of the locations and
intricacies in the house. Besides, Chip could hear the “upstairs extension click”
indicating his father’s response to Enid’s calling. All of these bring the effect that
the readers are brought closer to what is going on in the house, and at the same
time close to Chip who could hear all of these things from his position on the other
end of the phone.
The next part of the text presents the conversation between Chip and his
father covering two topics. The presentations of the conversation that makes up
most (see Figure 2 and 3 below) of the extract are presented in a range of forms of
speech and thought presentation. The first topic of the conversation is Alfred’s
birthday (5 – 24). The conversation is presented in DS (6, 7, 8, 10, 15, 16, 17, 18),
and FDS with some absence of the reported speech in some parts of the
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conversation (9, 11, 12, 13, 14, 19 – 24). Throughout the first topic of the
conversation, the narrator does not vary the use of the reported speech. The only
reporting word used is “said” which is used seven times. The use of the reported
speech “said” gives the impression of plain and stiff conversation between Chip
and his father.
The second topic of conversation (about Chip’s job) is presented in various
DS (25, 28, 35, 37) and FDS (26, 27, 29-34, 36, 38-42). Most parts of Alfred’s
utterances contain his representation of thought presented in DS and FDS. In most
parts of his speech Alfred directly expressed his thought or opinion about Chip’s
job. The readers have direct access to what he is thinking from his speech. The use
of phrases of perception such as (25) “I imagine …”, (29) My recollection …”, (31)
“It seems to me …”, conditional sentences and modal expressions in (33) and (37),
and (39) show the internal representation of Alfred’s perception. In this part of the
conversation, Chip’s utterances are also presented in DS and FDS in which he
proposes his arguments for changing his job. Reading the text up to this part, when
Alfred was talking about tenure, my schemata about job tenure is activated.
Getting tenure is having permanent status or a formal secure position until
retirement. I think I share the same view as Alfred. When a person is about to get a
tenure, it is better to keep the job. What matters in this case is that Chip has not
told his parents that he has been fired from his job due to the sexual harassment
accusation. If I were not informed about this, I might also say the same thing to my
son. However, I could also see Chip’s difficult situation as it is not always easy to
tell other people about this matter. If Chip had told his parents about this matter,
his father would not have come up with such utterances.

Conversational Structure and Power Relations
The discussion about conversational structure and power relations is meant
to assess the illocutionary force of the characters’ speech and the patterns of turn
taking and their effects on the power relation of the characters. Here, the word
power is defined as people’s ability to “influence or control” others’ behaviour
(Weber, 1998: 114). In order to explore the power relations of the characters, it is
necessary to present the statistics of the text.
Figure 2: Text Statistics

Text Details
Text Length
Narration & Reported
Speech
Speech
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%
100
38.4
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Figure 3: Characters’ Presentation of Speech

Speaker
Chip
Alfred
Enid
TOTAL

Total number of
words
160
159
49
368

% of all speech

% of total text

43.5
43.2
13.3
100

26.8
26.6
08.2
61.6

Looking at the distribution of the characters’ speech, we can see that there is no
significant difference between Chip and Alfred’s speech. Chip contributes 43.5% of
all speech and Alfred contributes 43.2 %. Meanwhile, Enid contributes only 13.3%
of all speech. In relation to patterns of turn taking and their connection with
conversational power, Short mentions
… pat-terns of turn-taking have clear general connections with
conversational power. … powerful speakers in conversations have the most
turns, have the longest turns, initiate conversational exchanges, control
what is talked about … (1996: 206-207)

Short (1996: 207) also states that to some extent, this general pattern might not be
applicable in all conversations. In the case of number of turns, Short (1996: 207)
emphasizes that it applies only for conversations with more than two participants.
As the conversations in the text mainly involve two participants (see the message
transfer in figure1), the number of turns will not be discussed in the analysis.
Based on the percentage of the speech presented in Figure 3, it can be
assumed that Chip and Alfred have the same conversation power, and Enid has the
least power. However, in order to investigate the conversation power, we need to
investigate the patterns of turn taking (who initiates the speech and who responds
to the speech) and the speech act or the illocutionary force in each turn of the
speech (Short, 1996: 195ff). Accordingly, the conversational structure of the text is
necessary for a source of data (Appendix 2).
In the first topic of the conversation, Chip uttered 60 words compared to 31
words of Alfred. Considering the number of words, and the initiation of the
utterances, we might assume that Chip is more powerful than Alfred. However, if
we look at the pragmatic features of the utterances, the opposite is true. Alfred
was more powerful than Chip. The discussion on pragmatic features i.e. the speech
act is based on Searle’s notion that the investigation of the speech act should refer
to the meaning of the utterance (1989: 42ff). Alfred’s short replies “Yes” to Chip’s
congratulations (proposed twice in (7) and (13)) have placed Chip in a difficult
situation to maintain the conversation. Chip also apologized for calling so late and
for waking Alfred up (also proposed twice in (9) and (11)). However, Chip failed to
get the perlocutionary effect from his speech act. Alfred’s replies have impeded
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the development of the conversation so that Chip practically repeated his apology
and his congratulation. Chip’s being in a difficult situation is also supported by the
following narration and Chip’s utterance
(15) Chip hoped that Enid was motoring back down to the kitchen as fast as
she could, ailing hip and all, to bail him out. “I guess you’re tired and
it’s late,” he said. “We don’t have to talk.”

Realising that it was difficult to keep the conversation with his father, Chip
expected his mother to come back on the line to release him from the stiff
conversation. Therefore, he intended to end the conversation by saying that his
father might be tired and they did not need to talk further, and his father agreed
by thanking him for the call. This part also shows Chip’s powerlessness. Then his
mother was back on the line, even though only for a while and she asked Alfred to
tell Chip about the party. This provides Chip with a new topic to maintain the
conversation with his father. But again, when Chip asked him whether he had a
cake, his father replied merely by saying (21) “Your mother made a cake.” This
reply also put Chip in a difficult situation and make it hard to come up with a
response. This suggests that the reply is a plain utterance that does not provide
enough space for Chip to develop the conversation. The next metaphoric narration
(22) also describes this situation. This suggests that Chip was very helpless.
In the text, Enid only contributes 49 words (13,3%) of all the speech.
However, her speech contains illocutionary force that has resulted in the intended
perlocutionary effects. Enid’s speech act was presented in strong commands to
Alfred.
(4) “Don’t just say hello and hang up. Visit with him a little.”
(17) … Al, tell Chip about the party we had! I’m getting off the phone now.”

As mentioned previously, the italicised word “visit” is intended to emphasize her
message. Enid’s FDS in (4), when she was calling Alfred, is presented with
exclamation marks (!). According to Allan (1998), this kind of utterance can be
classified into ‘expressive (-exclamative)’ speech act. Her second command is also
presented with an exclamation mark which indicates a strong command and is
supported by her statement that she was getting off the phone. The perlocutionary
effects of her speech act were that she could make and keep Alfred
communicating with Chip. It indicates Enid’s power relationship with Alfred. Her
power can also be seen when she rushed to call Alfred, even before Chip could
finish his sentence in (3). This suggests that Enid has power over Chip.
In the second topic of the conversation, which changes very suddenly from
the first topic, there is no significant difference between Chip’s and Alfred’s
number of words. Chip contributed 100 words and Alfred 128 words. However,
here we can see that Alfred took more initiative and Chip did not even make an
initiative. This part talks about Chip’s job. Alfred was thinking that Chip was about
to get tenure soon. It was indeed very difficult for Chip to bring this topic into the
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conversation as he had actually been fired from his job. Then the conversation
develops into the presentations of arguments both from Alfred and Chip. From the
conversation we can see that Chip responded to Alfred by uttering the word
“Right” nine times. Each time he agrees with Alfred’s statements. Chip had tried to
propose arguments to support his decision but he always failed and ended up by
agreeing with Alfred’s ideas. The most striking utterance that shows Alfred’s power
over Chip can be seen in (37) where Alfred uttered 46 words at once, and Chip
could only answer with one word.
(37) “As you wish,” Alfred said. “However, I’ve found that it’s usually best to
choose one plan and stick with it. If you don’t succeed here, you can always
do something else. But you’ve worked many years to reach this point. One
more semester’s hard work won’t hurt you.”
(38) “Right

Alfred’ speech acts contain illocutionary force as we can see in parts of the
conversation such as in
(37) “… One more semester’s hard work won’t hurt you”

(39) “You can relax when you have tenure. Then you are safe”

Following Austin’s classification of speech acts (1975: 151ff), this is called
‘exercitives’ speech act, and according to Searle’s taxonomy (1979: 13) it is called
‘directive’ speech act. Alfred was exercising his power and influences over Chip by
presenting him with some suggestions. More implied suggestions can also be
drawn from his thought representation in (31, 33, 35). The illocutionary force of
these declarative structures and statements are intended to advise Chip to stay in
his job, and Chip replied by agreeing with to his father’s statement. To this extent,
we can say that the effects of the illocutionary force could be achieved. However,
based on the statement that Chip had been fired from his job, we can perceive that
the perlocutionary effects could not be achieved (except if he could prove that he
did not commit sexual harassment, and could keep the job).

Characterisation
As the extract is only a small part of the whole novel, the analysis of the
characterisation will use very limited evidence and might not be satisfactory and
justifiable. Based on the statistical data, Enid contributed the least turns and
words. However, her illocutionary force could reach the perlocutionary effect.
From the way she rushed to call Alfred, her strong commands, and her quick action
to return to the line again, it can be inferred that she was an impulsive person. It
seems that she was influenced by her intention to build up Alfred and Chip’s
relationship. Alfred, on the other hand, seems to be submissive to his wife. He did
not try to reject Enid’s authority or ignore her commands. In this case, Alfred was
less powerful than Enid.
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In the case of Alfred’s relationship with Chip, and when we see it from his replies in
the first topic, it can be inferred that Alfred was indifferent to Chip. This can be
seen from his short replies “Yes” and his flat voice (8). Even when Chip
congratulated him on his birthday, he replied with “Yes.” And he did that twice (8
and 14). Alfred’s replies are very uncommon as people will normally respond with
a thank you note for such a congratulation salutation. With reference to Grice’s
Conversational Maxims (Grice 1975, cited in Levinson 1983: 110ff and in Fowler
1986: 106ff), Alfred’s reply is a flout of maxim of manner. Based on the
conversational structure of turn-taking, it also deviates from the adjacency pairs.
From this pattern of turn-taking, we can see the peculiar relationship between
Chip and his father. However, if we notice his initiation in the sudden shift of the
conversation topic, and his fluent utterances, it can be inferred that he was
wrapped up in his own world.

Concluding Remark
The extract of Franzen’s The Corrections discussed in this paper reveals a
peculiar relationship between a father and a son. In this analysis that is focused in
particular on the linguistic control of point of view as well as on the representation
of speech and thoughts throughout the extract, the narrator’s viewpoint and that
of the characters were investigated. Meanwhile, the analysis of the conversational
structure of the extract focuses on the discourse and interpersonal function of
language. Methods of analysis were applied in order to examine the linguistic
patterns that are indicated in the conversation. The general conversational
structure i.e. patterns of turn-taking did not make it possible to judge the power
relations between the characters, and the analysis of the characterisation might
not be justified as this extract is only a small part of the whole novel.
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Appendix 1: Text: (from The Corrections, by Jonathan Franzen, 2001)
[CONTEXT: The setting is contemporary America. Chip is in his thirties and lives in New
York. He has recently been sacked by the College where he used to teach due to a sexual
harassment accusation. However, he has not told his parents, who think he is about to get
tenure (his parents live in St Jude, in the mid-west). Chip, who is now in a state of
depression, has just received a phone call from his sister reminding him that today is their
father’s birthday. Chip has a difficult relationship with his father. He has not sent him a
card or a present, and has to summon up all his strength to ring him even though it is
already quite late in the evening.]
(1) While the phone rang in St. Jude, he planted a foot on the section of The Times in his
trash and smashed it down deeper, got it out of sight.
(2) “Oh, Chip,” Enid cried, “he’s already gone to bed!”
(3) “Don’t wake him,” Chip said. “Just tell him—”
(4) But Enid set the phone down and shouted Al! Al! at volumes that diminished as she
moved farther from the phone and up the stairs toward the bedrooms. Chip heard her
shout, It’s Chip! He heard their upstairs extension click into action. He heard Enid
instructing Alfred, “Don’t just say hello and hang up. Visit with him a little.”
(5) There was a rustling transfer of the receiver.
(6) “Yes,” Alfred said.
(7) “Hey, Dad, happy birthday,” Chip said.
(8) “Yes,” Alfred said again in exactly the same flat voice.
(9) “I’m sorry to call so late.”
(10) “I was not asleep,” Alfred said.
(11) “I was afraid I woke you up.”
(12) “Yes.”
(13) “Well, so happy seventy-fifth.”
(14) “Yes.”
(15) Chip hoped that Enid was motoring back down to the kitchen as fast as she could,
ailing hip and all, to bail him out. “I guess you’re tired and it’s late,” he said. “We don’t
have to talk.”
(16) “Thank you for the call,” Alfred said.
(17) Enid was back on the line. “I’m going to finish these dishes,” she said. “We had a party
here tonight! Al, tell Chip about the party we had! I’m getting off the phone now.”
(18) She hung up. Chip said “You had a party.”
(19) “Yes. The Roots were here for dinner and bridge.”
(20) “Did you have a cake?”
(21) “Your mother made a cake.”
(22) The cigarette had made a hole in Chip’s body through which, he felt, painful harms
could enter and vital factors painfully escape. Melting ice was leaking through his
fingers. “How was the bridge?”
(23) “My typical terrible cards.”
(24) “That doesn’t seem fair on your birthday.”
(25) “I imagine,” Alfred said, “that you are gearing up for another semester.”
(26) “Right. Right. Although actually not. Actually I’m deciding not to teach at all this
semester.”
(27) “I didn’t hear.”
(28) Chip raised his voice. “I said I’ve decided not to teach this semester. I’m going to take
the semester off and work on my writing.”
(29) “My recollection is that you are due for tenure soon.”
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(30) “Right. In April.”
(31) “It seems to me that a person hoping to be offered tenure would be advised to stay
and teach.”
(32) “Right.”
(33) “If they see you working hard, they will have no reason not to offer you tenure.”
(34) “Right. Right.” Chip nodded. “At the same time, I have to prepare for the possibility
that I won’t get it. And I’ve got a, uh. A very attractive offer from a Hollywood
producer. A college friend of Denise’s who produces movies. Potentially very
lucrative.”
(35) “A great worker is almost impossible to fire,” Alfred said.
(36) “The process can get very political, though. I have to have alternatives.”
(37) “As you wish,” Alfred said. “However, I’ve found that it’s usually best to choose one
plan and stick with it. If you don’t succeed here, you can always do something else. But
you’ve worked many years to reach this point. One more semester’s hard work won’t
hurt you.”
(38) “Right.”
(39) “You can relax when you have tenure. Then you’re safe.”
(40) “Right.”
(41) “Well, thank you for the call.”
(42) “Right. Happy birthday, Dad.”
(43) Chip dropped the phone, left the kitchen, and took a Fronsac bottle by the neck and
brought its body down hard on the edge of his dining table. He broke a second bottle.
The remaining six he smashed two at a time, a neck in each fist.
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Appendix 2: First topic of the conversation
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Length of Words
Chip

Alfred

6
16
1
4
1
6
4
7
1

4

1

12
5

26

4

Grammatical Structure,
Details & Remarks
Declarative: Statement –
Informing Chip that his father
has gone to bed.
Imperative (unfinished):
Request/Command - Asking
Enid not to wake his father
Imperative: Command – Asking
Alfred to talk with Chip
Declarative: Statement –
Answering Chip
Declarative: Statement –
Congratulating Alfred’s birthday
Declarative: Statement –
Responding Chip’s salutation
Declarative: Statement –
Apologising for calling so late at
night
Declarative: Statement – Saying
that he was still awake
Declarative: Statement –
Apologising / Worrying that he
woke Alfred
Declarative: Statement –
Responding Chip
Declarative: Statement –
Repeating his salutation. Feeling
that he did not receive
appropriate response (implied)
Declarative: Statement –
Responding to Chip’s repeated
salutation
Declarative: Statement – Telling
Alfred that he might be tired so
they didn’t need to talk
Declarative: Statement –
Thanking Chip for the phone call
Declarative & Imperative:
Statement and Command –
Telling Chip that she was going
to finish the dishes, instructing
Alfred to tell Chip about the
party
Declarative: Question –
Asking/confirming Alfred

Stylistic Analysis

(19)

Alfred

Response
and
Initiation

(20)

Chip

Initiation

(21)

Alfred

Response

(22)

Chip

Initiation

(23)

Alfred

Response

(24)

Chip

Response

TOTAL

9

5

5
4
4

7
49

60
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whether he had a party
Declarative: Statement –
Answering/confirming Chip’s
question and telling that the
Roots came for dinner and
bridge
Interrogative: Question – Asking
whether Alfred had a cake for
the birthday
Declarative: Statement – Telling
Chip that his mother made the
cake
Interrogative: Question – Asking
Alfred about the bridge
Declarative: Statement – Telling
Chip that he did not win the
game
Declarative: Statement
(negative) –Expressing his
sympathy for Alfred

31

Second topic of the conversation
Text
No.

Speaker

Initiation
or
Response

(25)

Alfred

Initiation

(26)

Chip

Response

(27)

Alfred

Response

(28)

Chip

Response

(29)

Alfred

Initiation

(30)

Chip

Response

(31)

Alfred

Initiation

Length of Words
Enid

Chip

Alfred

10

15

3

21

10
3
19

Grammatical Structure,
Details & Remarks
Declarative: Question Wondering that Chip was
gearing up for another
semester in his job
Declarative: Statement - Telling
Alfred that he decided not to
teach next semester
Declarative: Statement - Telling
Chip that he could not hear
what Chip was saying
Declarative: Statement Repeating his previous
statement and telling Alfred
that he would work on his
writing
Declarative: Question Wondering that Chip was due
for tenure
Declarative: Statement Agreeing with Alfred
Declarative: Statement Expressing his supposition if
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(32)

Chip

Response

(33)

Alfred

Initiation

(34)

Chip

Response

(35)

Alfred

Initiation

(36)

Chip

Response

(37)

Alfred

Initiation

(38)

Chip

Response

(39)

Alfred

Initiation

(40)

Chip

Response

(41)

Alfred

Initiation

(42)

Chip

Response

TOTAL
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1

16

42

8

12

46

1

10

1
6

4
100

128

Chip were going to get tenure &
inducing Chip by advising him to
stay in the job
Declarative: Statement Agreeing with Alfred
Declarative: Statement –
Expressing his supposition that
if Chip were working hard, he
would be offered tenure
Declarative: Statement Agreeing with Alfred but at the
same time conveying his
reasons for leaving the job
Declarative: Statement - Telling
Chip that a great worker would
not be fired. Chip did not need
to anticipate another job to
take (implicit)
Declarative: Statement Proposing/giving other reasons
Declarative: Statement Leaving the decision to Chip,
but he reminded Chip that he
had worked many years for the
job. Suggesting that one
semester would not hurt him
Declarative: Statement Agreeing with Alfred
Declarative: Statement Suggesting Chip that if he had
tenure he could relax and be
safe
Declarative: Statement Agreeing with Alfred
Declarative: Statement Thanking Chip for the call
Declarative: Statement Responding inappropriately
with “Right” and congratulating
Alfred’s birthday one more time
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William Faulkner’s View towards
Southerners’ Views on Class in “Barn
Burning”, Race in “Delta Autumn”, and
Religion in “Raid”
Ni Luh Putu Rosiandani & Widiana Martiningsih
Sanata Dharma University
Abstract
This study is aimed at analyzing William Faulkner’s use of
characterization as a means to criticize Southern American views on class,
race, and religion through the characterization of the major characters in
his short stories: “Barn Burning”, “Delta Autumn”, and “Raid”. The problems
are formulated as follow: the first is how the major characters of the three
short stories are characterized and how they represent Southerners’ view
on race, class, and religion. The second is how William Faulkner views the
Southerners’ views on race, class, and religion and how he reveals his view
within the three short stories.
The results of the analysis show that William Faulkner uses two
contrasting characters to represent the Old South and the New South, as
well as to reveal his vision of the Southern American view on race, class, and
religion. The results also show that William Faulkner’s vision is complex
and covers both the Old and the New South, not merely evaluating one
party. In “Barn Burning”, William Faulkner contrasts the characterization
of Abner and Sarty to criticize Southerners’ view on class. In “Delta
Autumn”, William Faulkner contrasts the characterization of Uncle Ike and
the Negro woman to view Southerners’ view on race. In “Raid”, William
Faulkner contrasts the characterization of Granny and Ringo to show his
view towards Southerners’ view on religion.
Keywords: Class, race, religion

Introduction
The impression created by Faulkner’s work results from the mixture of
illusion and reality within his work. Faulkner was said to have done successfully in
presenting his material “as the ‘objective correlative’ of experience and to
preserve his integrity as an artist as well” (Spiller, 1957: 219). His tendency to write
stories based on real experience was based on his own ideology that a writer
needs three things to write: experience, observation, and imagination. While in
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writing a writer is trying to “create believable people in credible moving situations
in the most moving way he can”, inconsequence a writer should adopt as one of
his tools an environment he knows (Perkins, 1970: 366).
Dealing with Faulkner’s short stories, as mentioned in The Literary
Heritage, a good short story makes the readers share in what others are feeling –
including both happiness and sadness− and gives the readers “something to watch,
to care about, and to think about”. It was also stated that geographical and
historical setting−both extrinsically and intrinsically−plays an important role in the
development of the whole story (Guth, 1981: 729). Recalling the fact that William
Faulkner had the thought that his land was worth writing about and that he was
highly inspired by the South and life there (High, 2004: 153), it is interesting to pay
more intense attention to the relationship between the South of his era and its
portrait in his work.
Based on the statement that race, class, and religion were the aspects
determining the Southerner’s uniqueness, in this study the writer tries to look
closely into some of William Faulkner’s works to analyze his view and criticism ton
race, class, and religion in Southern life. It is important, interesting, and challenging
as well, to study his view on the those issues since he himself was a Southerner,
and he also claimed that it was only people from the South who would understand
the Southern life. This fact was explicitly stated in one of his best novels, Absalom,
Absalom!, in which his main character gave a response as follows to a question
about what it was that made Southerners as unique as they were as follow: “You
can’t understand it. You would have to be born there,” (Rubin Jr, 1991: 17).

Object of the Study
The object of this study is three short stories written by William Faulkner.
The three short stories are “Barn Burning”, “Delta Autumn”, and “Raid”. “Barn
Burning” was written and published in 1938. It was then anthologized in The Heath
Anthology of American Literature (1994). Delta Autumn was published in 1940 and
was republished in 1942 in Go Down Moses, and Other Stories. In 1962 it was then
reprinted in Modern Short Stories: The Use of Imagination as one example of
William Faulkner’s works, added with an introduction by Arthur Mizener. Together
with “Delta Autumn”, “Raid” was also firstly published in 1940 and 1942 in Go
Down Moses, and Other Stories, and then reprinted in Modern Short Stories: The
Use of Imagination. All three short stories are among Faulkner’s most anthologized
and most discussed short stories, since they were the short sequence of Faulkner’s
novels and told about Faulkner’s most famous characters: the Snopes (“Barn
Burning”), Isaac McCaslin (“Delta Autumn”), and Bayard Sartoris (“Raid”).
“Barn Burning” told the story of a poor white man who burned a landlord’s
barn in refusal of the landlord’s superiority over him and his family. “Delta
Autumn” told the story of an old white man who refused to admit his nephew’s
affair with a woman since he found out that the woman was a Negro. Respectively,
“Raid” told the story of a white family trying to reclaim their livestock which was
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captured by a military troop. All the three short stories were written during the
post-Civil War era, in which most writers, including William Faulkner, wrote their
works to express their dislike of the post-war world and in their appreciation of the
value of art (High, 2004: 152).

Approach of the Study
This study used a socio-historical approach, which places a literary text
within the context of its social and historical background to search for its meaning
(Barry, 2002: 17). It studies and analyzes the significance of the social and historical
background towards the literary text as well as its relation with the text. This
approach moves from the literary text under discussion to the larger context in
which it was contained, that is, its biographical, social and historical background
(Abrams, 1985: 196). This approach was used regarding the facts revealed by
previous studies which stated that William Faulkner was very much inspired by his
hometown, Southern America, in writing his work.

Discussion
Class
Within “Barn Burning”, William Faulkner contrasts Abner Snopes with his
own son, Sarty. Abner’s value for pride is contrasted with Sarty’s value for justice.
Abner decides to burn the barn of Major de Spain−almost in the same way he
burns his neighbor’s−because Major de Spain has oppressed him and insulted his
pride. Abner’s pride does not allow him to be told what he should do by other
people and to be treated unjustly. He also looks down on Negroes as people of a
higher class will also do, since he proudly puts himself one level above them. These
two actions are an imitation of how the higher class behave. Generally, in the
whole of Southern America, such kind of imitation can also be analyzed as an effort
to make advances in class status, at least by making one looks or sounds as if he
comes from a high social class.
In contrast, Sarty values justice first, then he moves to value pride. This is
what makes him not really agree with his father’s burning de Spain’s barn. He
places both pride and justice at the same level; he understands that Major de
Spain has hurt his father’s pride, but he also understands that his father’s burning
the barn is something against the law; something of the same quality as what
Major de Spain has done to him.
Through Abner and Sarty, William Faulkner is trying to view the
Southerners’ illustrate on class division which is closely related to pride or honor
and self-esteem, and which also creates such kinds of oppression and which
respectively causes feelings of strong dislike between the classes. The theories of
class division state that the Southern people are not likely to accept changes
including change in class division (Current, 1965: 322) and that such an advance
could only be achieved when someone is ambitious enough to do so. The analysis
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finds out that William Faulkner presents Abner within such a characterization to
show how the old people of the South are disturbed because of class division in
the region. Specifically, Faulkner reveals out how oppression from the higher class
will very possibly cause strong dislike within the lower class –which is shown
through Abner’s dislike of Major de Spain− which will grow to be a deeper dislike
between the two classes. Furthermore, by presenting Abner with the
characterization of a poor, uneducated, and ferocious small planter, Faulkner is
trying to illustrate how such oppression from the higher class is capable of making
the lower class desperate for any advance in their social class, and how their
ambition for the advance may lead them to commit violence or the lower class my
resort to anarchy towards the higher class or the oppressor, in the same way the
oppressor used to violate the lower class.
William Faulkner does present Abner as a means of portraying the image of
the Old South he is bounded to the class division, and he becomes mad for and
because of the division itself. However, Faulkner also shows his own vision in
response the issue by evaluating the Old South’s view on class division through the
characterization of Sarty, Abner’s own son. While the Old South insists on keeping
hold of to the fine conservative tradition and is very little given to change in the
way of thinking and living including about the class division (Current, 1965: 320),
Sarty’s presence becomes Faulkner’s weapon in comparison with the older
generation. Abner’s strong sense of pride which comes as an effect of the social
stratification system in a such strong agricultural society is contrasted to Sarty’s
sense of justice.
In “Barn Burning”, Sarty’s value of justice is stronger than his engagement
in the class division. Just as it has been mentioned that the New South is more
open and democratic in dealing with social conditions, so Sarty’s disagreement
with his father’s burning the barns (both his neighbor’s and Major de Spain’s)
shows how the New South are trying to view class stratification and the effects this
may cause in a relatively more open-minded frame of value, in addition to trying to
adjust themselves to the condition or to readjust to the possible change in the
social condition itself. Sarty, then, does not agree with his father decision to burn
Major de Spain’s barn. It can be analyzed that his disagreement emerges because
he is aware that such kind of oppression is a consequence of being the lower party
in the class division, as well as because he considers burning the barn as a violent
and unjust action. Sarty’s awareness is used by Faulkner to transmit his own vision
on how the Southerners should have viewed class division: they should be aware
of the system and its consequences, but they should also appreciate and preserve
other values –such as justice− rather than merely stick to the class stratification
and its pride.
Moreover, Faulkner’s vision towards the Southern American view on class
division as revealed through the characterization of Abner and Sarty is something
complex. Between Abner and Sarty who represent the Old South and the New
South respectively, Faulkner does not bluntly state which one is right or wrong, or
which one is better than the other. Faulkner’s attitude towards the theory of the
Old and the New South which says that both the Old South and the New South has
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distinctiveness and similarity (Rabinowitz, 1992: 3) is revealed in Sarty’s dualistic
opinion about his father’s burning Major de Spain’s barn.
…”You’re getting to be a man. You got to learn. You got to learn to stick to
your own blood or you ain’t going to have any blood stick to you…”
(Faulkner, 1938: 1556).
Father. My father, he thought. “He was brave!” he cried suddenly, aloud but
not loud, no more than a whisper (Faulkner, 1938: 1565).

The Old South persists in pushing the New South back to support of the
Southern tradition (Current, 1965: 714), while the New South answers by saying
that they could experience change without losing the essence of being Southerners
(Rabinowitz, 1992: 3). By using the two quotations above, Faulkner shows how the
older generations insist in pushing the New South back to their blood –to the fine
conservative traditions of the Old South, and he also illustrates how the New South
still cannot completely get rid of the influence of the Old South. Faulkner’s
complex vision can be analyzed more deeply in Sarty’s dualistic opinion of his
father: on one hand he disagrees with his father’s burning Major de Spain’s barn,
but in the other hand he considers the burning as a sign of his father’s courage.
Proceeding from Abner’s statement that Sarty should stick to his own blood,
Faulkner then seems to use Sarty’s dualism to illustrate how the New South are
trying to make such changes in the way of living and thinking which make them
differ from older generations, but ironically they are still strongly influenced by the
older generations’ thinking. The New South is boasting changes, but they still
sometimes turn back to the tradition of the Old South.

Race
In “Delta Autumn”, William Faulkner views the Southerners’ view on race
which is represented by Uncle Ike by contrasting Uncle Ike’s racist thinking with
the Negro woman’s firm and consistent thoughts and actions. William Faulkner
views the Old South’s view on race which is closed to any opportunity of change to
a better relationship with the blacks. Analyses of the Old South say that the older
generations of the South are strongly bounded to the view that black slavery is
needed as the foundation for their living and their aristocracy (Current, 1965: 320),
Faulkner presents Uncle Ike as an old Southerner who has already read the sign of
changes in race relations from merely slavery into a more humane relations, but
holds onto the common view shared by almost all of the older generations in
Southern America. He is determined to keep himself and his kinsmen clean from
deep relation with the blacks, except to have them as his laborers or slaves. In light
of the agreement of the older generation of the South who devote their lives to
keeping the South as “a white man’s country” (Current, 1965: 320), Faulkner also
presents Uncle Ike as someone who agrees with this desire. It can be figured out
through Uncle Ike’s telling the Negro woman to go back North, which means he
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refuses to recognize the woman’s presence in the South: a country where she does
not belong, since it is a country for whites only.
On the contrary, Faulkner presents the Negro woman as the counterpart
for the characterization of Uncle Ike. She represents the spirit of the New South
which heads forward to change ready for any advance to a better relation between
the whites and the blacks. She does not care about the difference in race when she
is in the affair with Roth Edmonds. Uncle Ike considers her to “sound like
Northerners” in comment on her decision to have an inter-racial relationship. He
does not like the idea of race assimilation, let alone of such an inter-racial
relationship which is not built under the roof of marriage. The sentence “You
sound almost like a Northerner even” implies the meaning that actually the Negro
woman is a Southerner herself, but she has the characteristics shared by the
Northerners.
…”Never mind that too. You,” he said. “You sound like you have been to
college even. You sound almost like a Northerner even, not like the
draggle-tailed women of these Delta peckerwoods…” (Faulkner, 1962:

602).
…he had neither intended it nor could stop it: “That’s right. Go back North.
Marry: a man in your own race…” (Faulkner, 1962: 604).

William Faulkner uses the contrasting characterization of Uncle Ike and the
Negro woman as a comparison through which to give a description of how
differently the two generations differently view race relations between whites and
blacks. In the story, William Faulkner illustrates the conservative view on race
which is closed to any chance of a better kind of relationship between the whites
and the blacks through Uncle Ike’s saying that the Negro woman sounds like a
Northerner, because Northerners are taken as a model of change by the New
South (Rubin, 1991: 6), and because they are moving farther than the Southerners
in the case of race relations. By making Uncle Ike say that the Negro woman
sounds like a Northerner, Faulkner simply reveals that Northerners are better at
looking forward to the change to better race relations, and he directly uses this to
view the Southerners; to make them aware that the Northerners are better than
them.
Faulkner also reveals his attitude towards the older generations who have
a strong criticism of the new generation of the South. As the theory mentions the
old generations see the New South as “rat-like” and “low” (Current, 1965: 320), it
can be traced from Uncle Ike’s saying that the Negro woman “sounded like to have
been into college”, which means that Uncle Ike considers the Negro woman as one
of the “low people”. From Uncle Ike’s consideration, it can be analyzed that it may
be this consideration that leads him to think that what the Negro woman wants is
money or marriage, he then insists on making the woman receive the money
offered to her. It can be money that she wants, because Uncle Ike believes that
black people used to be slaves and are supposed to be slaves or “low” people who
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would not refuse money. It can also be marriage that she wants, since marriage
will directly lead to interracial relations and it promises an advance in the
relationship. However, Faulkner’s vision towards the Old Southerners’ view on race
is strengthened by the presence of the Negro woman, who surprisingly refuses
both money and marriage.
Furthermore, the presence of the Negro woman contributes to the
complexity of Faulkner’s vision. The characterization of the Negro woman is not
designed to make the readers justify her as the right contrasted to Uncle Ike. He
presents her as a woman who does not really care about race difference in a
relationship or about the assimilation to be achieved by the two races through
marriage. However, at one point he uses the Negro woman herself to tell the
readers smartly that she has deep in her heart, if only slightly, a thought of
assimilation, which perhaps can be gained directly by marriage, since marriage is
an unarguable way to open the chance of an interracial relationship which will also
promote an advance in race relations. The new spirit of the South is supported by
young manufacturers and is welcomed by black people, especially in Northern
America. In this case, Faulkner uses the Negro woman to reveal his view on how
they sometimes misread the meaning of liberty and how they actually have a fear
of the risk or for the possibility of failure in achieving the freedom they are
struggling for.
“…I must have believed it. I don’t see how I could have helped but believe it,
because he was gone then as we had agreed and he didn’t write as we
agreed, just the money came to the bank in Vicksburg in my name but
coming from nobody as we had agreed. So I must have believed it. I even
wrote him last month to make sure again and the letter came back
unopened and I was sure. So I left the hospital and rented myself a room to
live until the deer season opened so I could make sure myself and I was
waiting beside the road yesterday when your car passed and he saw me and
so I was sure.” (Faulkner, 1962: 601).

The quotation shows how the Negro woman has already had an agreement
with Roth Edmonds that they are not supposed to meet or to have any
communication again, but she still tries to make sure of the agreement just to
make herself able to believe that the agreement has been made. William Faulkner
uses this to show his vision of how the New Southerners struggle for freedom and
that they do not really care about race assimilation as long as there is equality and
no discrimination−just the way the Negro woman does not expect for
marriage−but in fact they are longing for racial assimilation since it will be the
easiest and best way of achieving race equality.

Religion
In “Raid”, William Faulkner views the conservative religiosity of the Old
South through the characterization of Granny. As the theory of religion makes the
statement that the South is bounded to the virtue of religious orthodoxy and
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general traditional pieties (Rubin, 1991: 6), Faulkner presents Granny in contrast to
Ringo who represents the spirit of the New South. He presents Granny as a
religious woman who tries her best to be as honest as she can be, and then
contrasts her with Ringo who pays less respect to religious norms. He aims to view
the strong and conservative religiosity the Old Southerners hold which makes them
inflexible in facing the particular circumstances they are in and which also makes
them less realistic. Through the counterpart characterization of Ringo, William
Faulkner tries to reveal his own view on the spirit of the New South, which is
considered as “low” and “rat-like” by the Old South, but in fact the spirit is more
flexible and more realistic when it comes to facing particular situations. William
Faulkner presents Ringo’s acceptance of the extra mules as a realistic action to
take in respect of the situation they are in, and also his belief that there is nothing
wrong with this. Ringo thinks it is acceptable if they get more than they expect to
get back because the military had previously taken their own mules.
However, similar to his vision on the Southern American view on class
division as revealed within “Barn Burning”, Faulkner does not instantly give a direct
statement about who is right or wrong between Granny and Ringo. Again, he gives
a complex vision of the circle of influence between the Old South and the New
South. He views the traditional religious piety of the Old South by the presence of
Ringo’s less respect for the piety in which Granny sticks into, but he also views
Ringo’s inability to completely set himself apart from Granny’s influence. Through
Ringo’s obeying Granny’s instruction to pray for mercy at the end of the story,
William Faulkner shows how the older generations of the South try so hard to draw
the new generations back to the traditional custom, as well as he illustrates the
New South’s inability to set a completely new and different way of thinking and
living, since they are still strongly influenced by the older generations, despite how
strong their will to change the tradition.

Conclusion
Generally talking about William Faulkner’s vision of the Southern American
view on race, class, and religion, the writer figures out that William Faulkner is not
only viewing the view on race, class, and religion shared by the Old Southerners,
but he views the New Southerners as well. He views their new spirit which aim to
do better than the old ones, but in fact they still hold themselves−although not as
a whole−to the custom of the old Southerners. They promote the new spirit on the
view of race, class, and religion, but they do not have enough courage to make
them leave the old customs fully and move out to new ones. They still inherit some
aspects of the old custom, and they still even share and preserve it inside of
themselves, together with their hope for a new custom.
As William Faulkner intended to reveal his views and not to criticize the
Southerners’ views on race, class, and religion, he did not take sides between the
Old South and the New South. He did not state which is better between the older
and the younger generations. All the characterizations of the characters in the
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three short stories are used to reveal the similarity and the distinctiveness of the
two generations, and to tell the readers that they are the characteristics of the
Southerners, and that he himself views their views on race, class, and religion as
only a Southerner can do.
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Abstract
The place of literature in the English education program curriculum
has been significantly decreased. In the past, literature was included in the
core curriculum along with language skills, teaching skills, and linguistics,
language. The allocation of more credits for teaching skill courses has
reduced the portion of courses outside teaching and language courses.
Literature, which has been part of education tradition in many countries,
exposes students to the authentic use of language for different purposes and
introduces more functions of language to students. In addition, literature
also exposes human values which should be part of their soft skills. Based on
the above, literature should be an integral part of language education,
including in the department of English education.
Keywords: literature teaching, English teacher education

Introduction: Literature and Language Teaching in the Past
The value of literature as a human product of civilization and culture is
beyond any doubt. As it has been often presented, this article does not intend to
elaborate it any further. However, another thing worth mentioning but seldom
mentioned in the argument is that literary knowledgeability is an important aspect
in being educated. Many educated jargons, idioms, and metaphors are taken from
literary works, whose comprehensibility demands some familiarity with the works.
In Bahasa Indonesia, people readily will mention fictitious characters like Siti
Nurbaya and Datuk Maringgih, the heroine and culprit characters in Marah Rusli’s
Hikayat Siti Nurbaya when talking about forced loveless marriage. We also
mention Don Quixote, similarly the namesake of Miguel de Cervantes’s Don
Quixote, when referring to an anachronous person fighting for a certain out-dated
ideal. In English literature, familiarity with D. H. Laurence’s Lady Chatterley’s Lover
leads us to the discussion on the issue of the role of active sex life in healthy
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families. Educated people are also familiar with metaphors like Herculean tasks
and Sisyphean labors, which have been derived from Greek mythology. However,
the main concern of this paper is more on the practical, rather than theoretical,
merits of literature in language teaching.
Not long time ago when people were dwelling on the grammar-translation
approach, literature was the core of language learning. It was because “being able
to read and appreciate the major British writers is the ultimate expression of
literary in English, and thus, the ultimate goal of English language instruction”
(Stern 1991: 329). Soon after learners were able to understand basic sentence
patterns and rules as well as some working vocabulary, they would be presented
with literary works. They often had to translate the literary works into their mother
tongue. Such translation required not only the necessary translation skills, which
definitely were not acquired yet by the learners, but also, more importantly,
intensive understanding on the language through close reading. Close or analytical
reading was, thus, more dominant considering learners’ limited mastery of the
target language. To a certain extent, such an exercise was also positive for
learners’ understanding on the content of the texts, which were usually literary
works. Hence, indirectly learners were exposed to literary works and, hopefully,
also benefited from the literary merits.
The above was particularly true when the languages being studied were
classical ones like Latin and Classical Greek. The reason of presenting literary works
was perhaps something more down to earth rather than any philosophical
consideration. Surviving texts written in Latin and Classical Greek are mostly
literary works or philosophical treatises. Thus, by reading texts in Latin and
Classical Greek, language learners were introduced to characters, fictitious or real,
Julius Caesar, Helen of Troy, Hercules, King Midas, Sisyphus, and the likes.
However, as we all know very well, the grammar-translation approach has been
buried deep in the practice of language teaching.
Before the introduction of the Sarjana Pendidikan program in teachertraining colleges/faculties, literature was a major component in their English
department curriculum. Students had to read a lot of novels, not only as part of
their literature subjects, but also as materials for courses like reading and writing.
In certain English departments, students were assigned to read no less than 6
books every semester, which basically were extensive reading assignments. In
addition to courses on novels, there were also courses on poetry. Thus, when
graduating with a Sarjana Muda (bachelors’) degree, the graduates’ familiarity
with literary works was not much less than those graduating from English letters
departments of non-teaching programs. More literary courses were presented in
what was called ‘program doktoral’, which would award them the doctorandus
degree upon their graduation. In this beyond-bachelor program, students were
also permitted to write a thesis on literature, sometimes with no mention
whatsoever about its relevance with language teaching. It is also worth-mentioning
that the diplomas awarded to the graduates for both the doctorandus/sarjana and
sarjana muda degreesmention that their study major was Bahasa dan Sastra
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Inggris (the English language and literature), thus unlike graduates of English
education programs whose diploma mentions that their major is Pendidikan
Bahasa Inggris (English language education).
The above practice was observed not only in an English department of a
teacher training college but also in foreign language academies, though by design
they did not offer a degree beyond the bachelor’s.
It was not really clear why there were so many literary courses in those
programs, but the practice of the grammar-translation approach might be
speculated as the culprit. In the grammar-translation approach, as Stern (1991)
states above, ability to appreciate literary works was the ultimate goal of language
teaching. Thus, even when the grammar-translation approach was already officially
abandoned in the teaching of English in secondary school as early as 1960’s, the
curricula of many English departments in teacher-training colleges remained
unchanged until 1979, when the Sarjana Pendidikan program was started. It was
not surprising too that many teachers graduating from those colleges did have a
lot of difficulties in applying the audio-lingual approach, which was then the
nationally-sanctioned approach through Indonesia. Of course, the reason was not
that many literature courses were included in their curriculum. It was more likely
that during the decades the instruction on English teaching designs, materials, and
techniques was not well developed. Many students relied on courses on general
education, such as Didaktik (Didactics) and Metodik (Methods) for resources of
their teaching skills, which were obviously too general for the teaching of English.

Incorporating Literature in Language Learning Experience
The present writer holds three important assumptions regarding literature
and language learning. The first is that literary works are basically produced for
being read rather than being analyzed or studied. The second is that that studying
literature is different from reading literature. The third is that a lot of learning can
be experienced through reading literature. Thus, the fact that in the current
curricula of teacher-training English departments (English education study
programs!) literature receives much less credit/time allocation than before should
not be an obstacle for reaping the merits of literature. Similarly, though literature
has been much ignored in more recent approaches to language teaching (Brumfit,
1987:182), with some creativity on the part of the teachers, language learners still
can learn a lot from literature.
There are a lot of non-literature courses where literature can be parts of
the materials. Reading and writing provide ample opportunities for exposure to
literary works. Reading requires written texts, and literary works are potential
choices and readily accessible. Literary works normally require close reading, which
directly improves learners’ reading competence. Thus, literary works can be used
for both intensive (close, analytical) reading and extensive reading (reading for
enjoyment). Various techniques of using literature for the teaching of reading and

Vol. 12 No. 3 – February 2009

184

Francis Borgias Alip

various arguments about the roles of literature in the development of the reading
skills are presented by Brumfit (1987), Pickets (1987) and McKay (1987).
In writing, literary works are good models for narratives. By examining
literary works, language learners learn about not only the grammar and vocabulary
but also the writing mechanics and organization. They can see how correct
punctuation is applied, how ideas, events and facts are organized into good
paragraphs and finally how the paragraphs are combined into captivating stories.
Nash (1987) presents techniques for teaching the paraphrasing skills using poems.
Such an exercise is challenging and yet realistic because poetic language, though
compact, is not easy to understand and thus paraphrasing will help understanding.
In general, literary works are perfect examples of good written language because
they are published only after they are subjected to intensive reviewing and editing.
Stern (1987) elaborately describes how literature can be integrated in
teaching of English as a second or foreign language. She exemplifies how literary
texts can be used for developing learners’ vocabulary. By asking learners to
simplify, restructure, restate and paraphrase utterances, learners also improve
their grammar. For reading, based on literary works learners not only improve
their comprehension on explicit details or facts but also make inferences and
produce personal evaluations. As for the writing skills, the learners can use literary
quotes or texts for exercises in controlled writing, guided writing, paraphrase,
adaptation, and imitation.
Stern goes further detailing how literary works can also be used to enhance
the learners’ oral skills. The easiest application is by assigning oral reading
exercises. (It should be realized here that the emphasis of this exercise is on the
oral language rather than the comprehension. A good oral reading, however,
requires good comprehension on the text. Otherwise, what will happen is not
reading but ‘barking’ at letters.) At the intermediate level, dramatization,
improvisation and role-playing of what they read in the literary work can improve
the learners’ oral skills. At a more advanced level, students can be assigned to have
discussion on some aspects of literary works, both at class and group levels.

Using Novels to Improve Learners’ Speaking Skills
In the above, Stern has shown that literary works can be integrated in the
teaching of ESL or EFL. The present writer here will elaborate more on the benefits
and practical techniques of using novels for enhancing learners’ speaking skills. The
benefits and the techniques are applicable not only for English education programs
but also for any language programs, including departments of English letters.
In the present writer’s opinion, novels are the most potential other among
the literary works. The first reason is because most literary works are published in
the form of novels, or its shorter version: short stories. They are easily found in
book shops and libraries. Therefore, it is not difficult to access them. Secondly,
more perspectives are also offered. A novel might be written in a third-person
(which can be limited or omniscient) or a first-person perspective or a mix of both.
Vol. 12 No. 3 – February 2009

Enhancing the Speaking Skills through Novels

185

Manipulation of different perspectives in the story can be an engaging learning
experience and provides training for students to foster pluralistic attitudes. A story
which is written in the third-person perspective can be assigned to be rewritten in
the first-person perspective and vice versa. Thirdly, novels are usually welldeveloped in terms of their narrative stages. They encompass all levels of the
narrative development (exposition, conflict, climax and denouement), present a
number of characters with their intricate characteristics, have identifiable settings,
and contain several methods of characterizations (dialogues, comments, and
descriptions).
For the teaching of the speaking skills, a novel is also richer than a play
because a play is fixed with the live dialogue. As classroom activities, what learners
can do with a play is reading the dialogue aloud or perhaps simplifying or
paraphrasing the text. A novel allows much more freedom for dialogue creation
and story interpretation. Thus, students are trained to exploit a main feature of
language learning as psycholinguistic creative process (Dulay, Burt, and Krashen,
1982: 11) not only repetition or analogous construction. This training is very useful
for students because it is creative construction which is mostly practiced in our real
language performance. Whenever we speak, we do not regurgitate sentences or
utterances that we have memorized, but we have to create novel sentences to suit
our purposes. Only in basic communication are some cliché sentences readily
applicable, such as greetings, thanking and apologizing expressions, and their
replies. Even so, language users must decide which utterances are feasible and
acceptable depending on the on-going communicative events. Creative
construction also allows students to practice and employ their language
competence for further learning as well as real-life communication.
Below are some practical techniques where teachers can benefit from a
novel to improve their students’ speaking skills:

1. Dramatization
Stern (1991: 338) mentions that “dramatic activities are invaluable for
ESL/EFL”. She argues that those activities “facilitate and encourage the
development of the oral skills”. In the activities, students are trained to acquire
good speaking skills, not only in terms of the language but also the distinct and
clear articulation of sounds, which characterizes dramatic performances. Drama
requires sound articulation much clearer than normal speech for the sake of its
dramatic effects. Reciprocally, dramatic activities also help students to better
understand the plot and the characters of the literary work they read. It is because
before performing those activities students should discover the plot and the
characters.
Dramatization is the performance of scripted materials, which can be
developed from not only novels but also short-stories and readily available in
plays. After reading and understanding the assigned reading, they proceed with
writing their own dialogues to dramatize. Then, they read them in order to really
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understand what they will perform, and then check the pronunciation of each
word in order to produce acceptable spoken English. The value of dramatization
rests more on the rehearsal sessions where they practice the oral skills: good
pronunciation of every single word, appropriate intonation for each utterance, and
suitable non-linguistic elements of communication, such as gestures, mimic and
body language.
To have a clear example, let us take the first chapter of Jane Austen’s Sense
and Sensibility. Though first published in 1811 in England, the story is still quite
familiar for Indonesian readers, particularly those who indulge themselves with TV
electronic cinemas. The themes of Jane Austen’s works are mostly related with
marriage of love versus marriage of convenience. Readers are exposed to the
struggles of young girls for finding suitable rich and handsome husbands and the
worry of young girls’ parents. Familiarity with such themes can surely help
Indonesians understand the stories better.
The first chapter of Sense and Sensibility consists of only four pages or
approximately 1300 words, so it was not terrifying for students with hectic days.
However, it presents a very complicated but interesting situation. Mr. Henry
Dashwood’s death causes anxiety and worries for his bereaved wife and three
daughters because according the deceased’s wish only the son inherits the
property. The son, John Dashwood, who is from the previous marriage, comes
home to which he rightly belongs with his infant child and his wife, who “is never a
favorite of any of her husband’s family” (p.41). Therefore, the readers might
expect the potential conflicts between Mrs. Henry Dashwood and her three
children (Elinor, Marianne, and Margaret) on one side and Mrs. John Dashwood on
the other. Different characters of the three sisters will present also various
interactions with Mrs. John Dashwood.
After students have read and comprehended the very first four pages, they
can write notes on the events and outline each character’s dominant personal
qualities. Then, they can write a brief scenario of any imaginable event in the story.
For example, they can write a scene where Elinor, the smartest of the three sisters,
welcomes Mrs. John Dashwood. Another group of students might be assigned to
write a similar scene but with Marriane, the most amiable, welcoming Mrs. John
Dashwood. Finally, they produce scripted dialogues. With different characters, the
dialogues should present different utterances and atmospheres. The dialogue
between might be friendly between Mrs. John Dashwood and Marianne because
“she was generous, amiable, interesting: she was every thing but prudent”.
However, the dialogue might progress differently if it is between Mrs. John
Dashwood and Margaret, who is only 13, the youngest of the tree. Then, the
dialogue might be very biting when it is between Mrs. Dashwood, the mother, and
Mrs. Dashwood, the daughter-in-law, since it reflects some rivalry to win the
position of the patronizing “mother” in the family.
When the above preparation stage is done, the students are required to
rehearse the dialogues both in and outside class hours. Students are encouraged
to rely on good dictionaries not only for the lexical dictions but also pronunciation
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of every single word they have in the dialogue. When they are ready, they are
required to perform their scripted dialogues in front of the class.

2. Improvisation
Unlike dramatization, in improvisation students do not need any script.
They are required to understand the characters and their qualities, the plot, and
the setting. Based on the understanding, they perform the dialogue. Stern (1991:
339) mentions that improvisation should have “an identifiable plot with a
beginning, middle, and end”. Such requirement will prevent an improvised scene
from being amorphous.
Because the conversational exchanges are not previously scripted, students
need more internalized mastery of grammar and vocabulary in order to produce
well-formed utterances. It means that improvisation is more suitable for students
of at least the intermediate level of English. Beginners will surely find difficulty
because their limited language competence. Not only are their vocabulary and
grammar inadequate but they still have to struggle with their fluency. However, as
real communication normally requires spontaneous dialogues, beginners must be
trained to produce them. This kind of exercise is feasible as long as the
communicative tasks are quite simple, such as greetings, introducing, thanking and
apologizing. Another technique to enable them to produce spontaneous
utterances is by providing more preparation time. Though it reduces the
spontaneity of their language performance, at least it makes them more prepared
for producing unscripted speech. Which is also important is to specify and simplify
the task that they will prepare. Such is not only for the greater ease of speech
production but also for its communicative values: in any speech we always specific
participants and specific settings, which will dictate the nature of the utterance.
Another aspect that should be considered in this activity is that students
should be aware of the characters that they will perform. Every student should
really know what he or she speaks as. This will remind them that the act of
speaking is very much influenced by the participants, the setting and the topic of
the speech. In this way, students will be aware that different participants,
different settings or different topics might require sentences.

3. Role-Playing
Like dramatization and improvisation, in role-plays students must
understand the internal aspects of the literary works: the plot, the characters, and
the theme. In a role play, “students portray characters from the work being read
and participate in a speaking activity other than dramatization” (Stern, 1991: 339).
A student might be assigned to assume the role of a character, for example Mr.
John Dashwood from Sense and Sensibility. Then, another student is assigned to
interview him on his feelings and reactions when finding his deceased father’s
wish, which brings the Dashwoods’ fortune into his hands.
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For the above purpose, the interviewing student must be equipped with
skills for making questions. Here, various types of questions can be exposed to the
whole class, where they learn how particular grammatical constructions suit
particular types of questions. Interrogative questions serve to invite positive or
negative answers (yes or no). This type of question is good for obtaining categorical
information, where the answer must be quite exact. Pronominal questions require
answers which can be quite lengthy, except where the pronouns functions (who,
which, or what) as the subject. Students can also be trained when and how to use
indirect questions, such as those starting with Could you tell me … or I wonder if …
Other than the above, other techniques might be employed, such as storytelling, group discussion, and debates. These have been all too familiar to us, so no
further explanation will be necessary.

Final Remarks
Considering the benefit of reading literary works in human social and
personal development, it will be naïve to exclude them from the teaching of
language, which is its sole tool for their existence. The fact that literary works
provide ample opportunities to improve the learners’ oral skills should be another
encouragement for language teachers to make use of literary works such as novels
in their instructional activities.

References
Austen, Jane. 1969. Sense and Sensibility. London: Penguin Books.
Brumfit, C. J. 1987. “Reading Skills and the Study of Literature in a Foreign
Language”. In Literature and Language Teaching edited by Christopher
Brumfit and Ronald Carter. Oxford: Oxford University Press, pp. 184-190.
Dulay, Heidi, Marina Burt, and Stephen Krashen. Language Two. New York: Oxford
University Press, 1982.
McKay, Sandra. 1987. “Literature in the ESL Classroom”. In Literature and
Language Teaching edited by Christopher Brumfit and Ronald Carter.
Oxford: Oxford University Press, pp. 191-198.
Nash, Walter. 1987. The Possibility of Paraphrase in the Teaching of Literary Idiom.
in Literature and Language Teaching edited by Christopher Brumfit and
Ronald Carter. Oxford: Oxford University Press, pp. 60-69.

Vol. 12 No. 3 – February 2009

Enhancing the Speaking Skills through Novels

189

Pickets, G. D. 1987. Reading Speed and Literature Teaching. In Literature and
Language Teaching edited by Christopher Brumfit and Ronald Carter.
Oxford: Oxford University Press, pp. 262-281.
Stern, Susan L. 1991. An Integrated Approach to Literature in ESL/EFL. In Teaching
English as a Second or Foreign Language (2nd Edition) edited by Marianne
Celce-Murcia. New York: Newbury House, pp. 328-345.

Vol. 12 No. 3 – February 2009

Vol. 12: Index
Keywords Index
adjective, 80
allusion, 1
automatized meaning, 58
class, 170
colonial identities, 32
colonialism, 69
comparative study, 32
deverbal nominals, 105
discourse structure, 154
discourse, 1
dynamic verbs, 105
English syllabification, 95
English teacher education, 180
exercising power, 114
foregrounded meaning, 58
homiletic construction, 135
history, 144
identity, 125
Javanese feudalism, 69
language policy, 125
light verbs, 105
literary meaning, 58
literary pragmatics, 1
literature teaching, 180
Malacca, 125
Narrative, 144
patriarchy, 135
phonological processes, 95
phonotactic constraints, 95
postcolonial discourse, 32
postmodern, 144
power relations, 154
power struggle, 114
pre-indonesian nationalism, 69
prejudice, 135
pronunciation, 50
race, 170
racial sentiment, 135
religion, 170
reorientation of civilization and culture, 69
segmental, 50

stative verbs, 105
stress placement, 80
stress, 50
stylistic features, 154
subject matter, 58
suprasegmentals, 50
syllable, 50, 80
text, 1
theme, 58

Contributors Index
Adhyanggono, G., 135
Alip, Francis Borgias, 180
Anggraini, Th. Enny, 32
Budiman, Linda Valentina, 95
Martiningsih, Widiana, 170
Mulyani, Sri, 125, 143
Nugroho, Henriono, 58
Rosiandani, Ni Luh Putu, 170
Satrio, Tri Budhi, 1
Sriyanti, 80
Suharjanto, Lucianus, 69
Sujatmiko, Aloysius, 50
Taufani, Letyzia, 32
Triprihatmini, V., 154
Widiana, Yuli, 105
Yumarnamto, Mateus, 114

Title Index
Colonial Identities during Colonialism in Indonesia: a Comparative Study of
Pramudya Ananta Toer’s Child of All Nations and Multatuli’s Max
Havelaar, 32
Enhancing the Speaking Skills through Novels, 180
Human life in “The Grave”, 58
Language as a Political Stance in the Pre-Indonesian Colonial Era: an Analysis
of the Choice of Language in Pramoedya Ananta Toer’s This Earth of
Mankind, 69
Languages and Ethic Identities in Malacca during the Colonial Era in Loh’s
Breaking the Tongue (2004): a Southeast Asian Chinese Case, 125
Light Verbs in English and its Equivalence in Indonesian, 105
Narrating and Gendering Stories/Histories in Marina Lewycka’s A Short
History of Tractors in Ukraina (2005), 143
Poem as Text and Discourse: Literary Pragmatic Approach for Tracing and
Exploring Allusions in a Poem, 1
Recognizing the Phonotactic Constraints in English Syllabification, 95

Shakespeare’s The Merchant of Venice and The Tragedy of Othello: Issues of
Racial Sentiment and Image of Patriarchal State System, 135
Stress Pattern of English Adjective with Negative Prefix [-in], The, 80
Study on the Introduction of English Word Stress for EFL Beginner Students,
A, 50
Stylistic Analysis of an Extract from Jonathan Franzen’s The Corrections, 154
William Faulkner’s Views towards Southerners’ Views on Class in “Barn
Burning”, Race in “Delta Autumn”, and Religion in “Raid”, 170

Contributors
G. Adhyanggono earned his S.S. degree from the Department of English Letters,
Sanata Dharma University, in 1997. He, then, received his Master of Arts in English
Literature in 2003 from University of Leiden, the Netherlands.
Sri Mulyani received her Dra. degree from Sebelas Maret University in 1993. She
earned her M.A. degree (majoring in American Studies) from University of South
Florida, Tampa, in 2000. Now she is pursuing her doctorate degree at Ateneo de
Manila University, The Philippines. (Email: koerianto@yahoo.com)
V. Triprihatmini graduated from the English Education Study Program in 1996. In
2003 she got her M.Hum degree from the Graduate Program, Gadjah Mada
University, majoring in American Studies. In 2007 she earned her M.A. in TESOL
from Lancaster Univerisity, U.K. She has been teaching in English Education Study
Program, Sanata Dharma University, since 1996.
Widiana Martiningsih a fresh graduate of the Department of English Letters,
Sanata Dharma University. She is now working at the Center for Health Policy and
Social Change, Yogyakarta.
Ni Luh Putu Rosiandani graduated from Gadjah Mada University in 1996. She
received her M.Hum. degree in the same University in 2006. Her research interests
include Feminism and Chicana/o Literature. (Email: puturosi@yahoo.com)
Francis Borgias Alip received his undergraduate degrees from the Faculty of
Literature and Arts Teacher Training at Sanata Dharma Institute of Teacher Training
and Education, Yogyakarta, Indonesia, in 1974 and 1980. He earned a Magister
Pendidikan (Master of Education) degree in language education from Malang State
Institute of Teacher Training and Education, Malang, Indonesia, in 1987. His MA
degree in Applied Linguistics and Doctorate degree in Foreign Language Education
(TESOL) were obtained at the State University of New York at Stony Brook in May
1993. His major interest is in English phonology and language teaching. (Email:
alip@staff.usd.ac.id)

Notes for Contributors
General Conditions
1.
2.
3.
4.
5.

Articles should be original and have never been published elsewhere.
Articles will be subjected to editorial review. Contributors may be required to
revise their articles for reasons of style and content.
Rejected articles will be returned to contributors if requested in advance.
Statements in articles are the responsibility of contributors.
Contributors are entitled to 2 (two) copies of Phenomena.

Articles
1.
2.

Articles must be on language and literature.
Articles should be type-written, in English, double-spaced on quarto-sized
paper, 15 – 20 pages in length (saved as Word Document or Rich Text Format).

Submission of Articles
1.
2.
3.

Address articles to Redaksi Phenomena, Jurusan Sastra Inggris, Fakultas Sastra,
Universitas Sanata Dharma, Mrican Tromol Pos 29, Yogyakarta 55002.
Submit one (1) hard-copy of the article and its soft-copy in a floppy-disk.
Contributors are required to submit their biodata, consisting of (a) their
institution, (b) educational background, (c) research interests, and (d) contact
number and/or address (e-mail address is acceptable).

Text
1.
2.
3.
4.
5.
6.
7.

Articles should include (a) Title, (b) Name of contributor with no academic title,
(c) Abstract, (d) Keywords, (e) Introduction, (f) Text, (g) Conclusions, (h)
References, and (h) Appendices—optional.
Abstract should be prepared in Indonesian and English, 250 words at most.
Abstract should state (a) the purpose of the study, (b) basic procedures in the
study, and (c) principal conclusions.
Select 2 - 3 keywords or short phrases that will assist indexers in cross- indexing
the article.
Text should be organized under suitable headings, such as Introduction and
Conclusion.
Footnotes must be avoided. Their contents are incorporated into the text.
Documentations should include the writer’s last name, year of publication and
page number, e.g. (Perrine, 2004: 352)

References
1.
2.
3.
4.
5.
6.

References should be in alphabetical order.
Order of entry should be as follows:
Author’s Name. Title of the Book. City of Publication: Publisher, Year of
Publication.
When an entry is anonymous, it begins with the title of the book/article.
______ before Title of Book is used when the name of the author is the same
with that of the previous entry.
The second and next lines of an entry are indented.
Examples of references in correct format are given below.

Examples of Correct Format of References
1. A Book by a Single Author
Wilson, Frank. Language and Human Culture. New York: Pantheon, 2001.

2. An Anthology or Compilation
Swan, Peter. ed. The Literature of Science. Baltimore: John Hopkins University
Press, 1999.

3. A Book by Two or More Authors
Eugene, Susan and Diana Lane. Analyzing Casual Conversation. London: Cassell
Book Limited, 1998.
Gilman, Sander. et al. Hysteria Beyond Freud. London: Longman, 1997.
Margaret, Ann, Sydney Sheldon, and Jonathan Sorensen. The Rope and the
Chair. Austin: University of Texas Press, 1994.

4. A Work in an Anthology
Douglass, Frederick. Narrative of the Life of Frederick Douglass, an American
Slave, Written by Himself. 1845. Classics American Autobiographies.
ed.William L. Andrews. New York: Mentor, 1992. pp. 229-327.

5. An Encyclopedia Article
Chiappini, Luciano. “Este, House of.” Encyclopedia Britannica. Chicago:
Encyclopedia Britannica Inc., 1977.

6. An Article in a Collection
Rubinsten, Ayre. “Children with AIDS” in AIDS: Facts and Issues. eds. Victor
Gong and Norman Rudnick. Princeton: Princeton University Press, 1998.

7. An Article in a Periodical
Mulyani, Sri. “Women, Marriage, and Domesticity”. Phenomena Journal of
Language and Literature. Vol. 5 No. 3, February 2002, pp.143-154.

8. An Article in a Newspaper
Lohr, Steve. “Now Playing: Babes in Cyberspace.” New York Times. April 3, 1999.

9. An Article in a Magazine
Armstrong, Lorry, and Alice Cuneo. “The Learning Revolution: at Home and at
School.” Atlantic Monthly. August 1999: pp. 39-64.

10. A Published/Unpublished Undergraduate Thesis/Dissertation
Boyle, Anthony. “Maternity Care Policy in the United States.” Thesis. Boston:
Boston University, 1993.
Sakala, Carol. The Evolution of Renaissance Utopian Literature. Dissertation.
Tampa: University of South Florida, 2002.
Notes: unpublished: title is written in quotation marks; published: title written in
italic. Write the descriptive label: Dissertation or Thesis.

11. An Online Reference
Hawthorne, Nathaniel. Twice Told Tales. Boston: Houghton Inc., 1995.
<http://eldred.net.virginia.edu:70/00/alpha.html> (1 March 2005).
Somer, Steven. “Opening Day at Shakespearean Theater”. Early Modern
Literary Studies. Vol. 7 No. 2 (1997). <http://www.hum.ualberta.ca/eml>
(26 August 2005).

